ISSN 2432-7689

7L\‘~‘:tl\“

[E PR EBH 2

International Education and Exchange Research

5 IE

0000000000800 08080000000000000
0000000000000 00000800000000000R0T
2000000000000 000000000200200000
000000000000 000000000000000000Y
o ) 000000000000 00000000000%00000
)000000000000000000000000RRY
)000000000000000008020200°0Q%RR
) 000000000000 00002000000BRVVVVE
2000000000000 02000002°2VCRVCIV™INNS
2000000000000 0000220°°VVVVVTVVNN
2000000000000 00022VVVTVVCIVVNE
) 0000000000009 0000000%%C°RIVI™IT
) 0000000000000 0909000C°QGIOLIOTIOTITITININNE
) 0000000090009 900909000%QCOTITITITITITINY
) 0000000000000 000000020°C°CQRCVUVMT
) 0000000000000 00000000Q°Q”R™IN™Y

) © ¢




= B 2CH 28 it 78

International Education and Exchange Research

fid K A

University of Fukui



EEHETRRAR ==

BiLke s
DY — CAERERE OB MR & ARG ST 2
.................................... ANAY—ZVANT7—, ZFE Gt 1

MWENZ V=Y 2O FELNOXEEZ LY RS
—% SiES LA A S ORI T—
.................................... ESst %%, <79 7F - RK—=1)r 15

P 2 FHGEASHERB) A E A & D H KIS AT R O
—IPETR LA ERFROREOREN H—
............................................................ g‘é}ﬁ [3%% 27

AI2ZATAT R=R - T4 —F ¥ 7 ONEGESEALLNDOR R
...................................................... ¥ A7 A-d)8N— k37



International Education and Exchange Research vol.1

A Sense of Affinity and the Local Dialect:
Fukui City Service-Industry Workers' Perceptions of Fukui Dialect Usage and
Implications for Non-Native Japanese Speakers

.................................. Christopher Hennessy, YOkO Kuwabara 1

The Reflection on the Support Community Established with Minority Students:
Towards the Cultivation of a Symbiotic Community

.................................. YOShikO Hanbara’ Pauline Mangulabnan 15

The influence of the word structure of two-Knaji compounds on deciding the com-

pounds that can be used as a verb construction with "SURU".

Sino-Japanese verbal noun, Kanji-compound, Japanese leaners from non-Kanji use coun-

try, meaning inference, word structure
........................................................ YOkO KUWabara 27

The Effect of Communicative Based Teaching on Foreign Language Anxiety
.......................................................... Robert Dykes 37






A Sense of Affinity and the Local Dialect: Fukui City Service-Industry Workers’ Perceptions of Fukui Dialect Usage and Implications for Non-Native Japanese Speakers

A Sense of Affinity and the Local Dialect: Fukui City
Service-Industry Workers’ Perceptions of Fukui Dialect Usage
and Implications for Non-Native Japanese Speakers

Christopher Hennessy, Yoko Kuwabara

Abstract:
In November 2015, the authors published results of an investigation of non-native Japa-
nese speakers' (NNJS) attitudes towards the Fukui dialect. These results suggested that
NNJS may need local dialect knowledge in working situations. To follow-up this re-
search, in September 2016, the authors conducted a set of research interviews to inves-
tigate the perception service-industry workers' in Fukui City had of their own usage of
the local Fukui dialect, particularly with NNJS. Research data was collected using a
semi-structured interview method for interviewing five local native Japanese speakers
working in the local service industry. In the interviews, participants were asked specifi-
cally about their use of the local dialect with customers, coworkers, and acquaintances -
both Japan and non-Japanese. Interviews were transcribed and analyzed using constant
comparative analysis methods to develop core categories. Five core categories were de-
veloped as a result: (1) sense of affinity, (2) assumption of dialectal misunderstanding, (3) praise
of dialect, (4) acceptability of non—native Japanese speaker (NNJS) usage, and (5) advanta-
geousness of NNJS usage. These categories in interpretation, suggest a need at some level
of local dialect instruction not only from the Japanese language education community,

but the community at large to support NNJS integration into the local community.

Keywords: regional Japanese language education, perceptual dialectology,

dialect consciousness, community development, Fukui dialect

1.0 Introduction and Background

Fukui City, located in the northern part of Fukui Prefecture in the Hokuriku area of Japan, is
host to nearly 4,000 foreign residents (Fukui Prefectural Government 2015). The vast majority of
these residents are non-native Japanese speakers (NNJS). This area has its own dialect — often
referred to as the Fukui dialect — with various linguistic characteristics that differ compared to
the standard language of Japanese taught in Japanese textbooks, including intonation, grammati-
cal structure, and even vocabulary (Sato 2003; Nagata 2007). It is with this background and their
own personal experiences in Japanese language education that the authors first began pursuing

the idea of Fukui dialect instruction to NNJS.

_1_
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To determine the necessity, if any, of local dialect instruction in a Japanese language education
context, the authors conducted a series of research interviews with 10 NNJS living in Fukui City
to reveal their attitudes towards the Fukui dialect (Hennessy & Kuwabara 2015). This research
was based in a perceptual dialectology approach, which is rooted in understanding what nonspe-
cialists believe about a language or dialect, or the folk facts. This understanding is important be-
cause as Preston (1999) argues, when there is a lack of data on linguistic folk facts, people in ap-
plied fields "will want to know what nonspecialists believe if they plan to intervene successfully."
He goes further to say '[t]his is perhaps most important in language teaching" and suggests,
through this understanding, "a more intelligent approach to instruction, materials, teacher educa-
tion... and a number of other applied matters that touch on language diversity may be taken once
the folk as well as the scientific facts are known" (Preston 1999). Also, many studies had been
done in the field of perceptual dialectology (also referred to as 'dialect consciousness' in the Japan-
related literature in English) for the Japanese language among native speakers of Japanese over
the years (Maze 1964; Inoue 1992; Preston 1999; Aizawa 2010), but not among NNJS, which added

an originality to this research.

The results from this initial research (Hennessy & Kuwabara 2015) suggested that while all
NNJS in Fukui do not necessarily hope to speak or even be able to understand the Fukui dialect,
a number of NNJS do. Furthermore, those who do wish to know more about the Fukui dialect
tended to work in Fukui and at work, experience episodes of miscommunication or no communi-
cation due to the dialect barrier. From an emerging themes analysis (Wolcott 1994) of these inter-
views, the authors concluded that being able to speak or understand the Fukui dialect may pro-
vide some sense of inclusiveness for NNJS living in Fukui, and that these results may be able to be

applied to other areas of local dialect in Japan.

In this earlier research, the authors believed at the onset that, if there was a necessity for local
dialect instruction, it would be based in dealings with friends and local community members —
not necessarily work colleagues as suggested by the results. These surprising results, though,
prompted the research project that is the basis of this paper. Instead of seeing perceptions of the
Fukui dialect from a NNJS perspective, in this project, the authors want to understand the lan-
guage perceptions of local workers who were born and raised in Fukui, work in various service-
oriented industries, and have contacts with NNJS in these lines of work. While these participants
were interviewed about their beliefs regarding the Fukui dialect in general, the content of this
paper will focus on the portion of their interviews which probed into their beliefs and perceptions

of their own usage of the Fukui dialect when dealing with NNJS coworkers or customers.
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In this paper, the authors will first outline their research methodology, which, beyond perceptual
dialectology themes, also utilized semi-structured interview data collection methods and
grounded theory constant comparative analysis research methods for developing core categories
based on the research data. Then, they will present the core categories construed from the data
along with representative details. Finally, the authors will explain their interpretations regarding
the significance of these core categories, followed by discussion of the implication and future di-

rections.

2.0 Research Methodology

2.1 Data Collection Method — Semi-Structured Interview

In this research project, the authors utilized semi-structured interviews as a data collection
method to obtain data from participants. As the focus of this research is on native speakers'
views of their own dialect and its usage in their everyday lives, interviewing in the phenome-
nological tradition allowed the researcher to understand the "lived experience" of the interviewee
(Seidman 2013). Also, interviews, more than questionnaires or other similar written types of re-
search collection methods, allowed the authors the ability to follow-up on any salient points that
occurred during the interview process. This follow-up process is essential as not having the abil-
ity to follow-up on participants' statements may result in an "undermining of the [data collection]

process" (Seidman 2013).

For the purpose of interviewing, the authors constructed an interview protocol with 12 questions
— seven demographic in nature and five qualitative in nature. These last five questions were
created to be as open-ended as possible to allow the participants freedom to answer openly, but

still pointed enough to obtain viable data for the research goals (Seidman 2013).

During the interviews, as much as possible the authors addressed the different issues surround-
ing rapport in the interview process. Spradley (1979) claims that "developing rapport" with the
participant and "eliciting information" from the interviewee are complementary processes. How-
ever, Seidman (2013) warns against the assumption that "the more rapport the interviewer can
establish with the participant, the better," as too much rapport may lead the participant to relate
personal experiences on the interviewer's terms, not their own. The authors attempted to keep
balance between these competing views by conducting interviews in neutral places, such as res-
taurants or coffee shops. Also, they began interviews with topical subjects for relieving appre-
hension, but once the interview protocol was engaged they attempted to limit all personal input
towards the participants' responses and experiences in order to encourage exploration, coopera-

tion, and participation (Spradley 1979).
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Five interviews were conducted in Japanese with five participants (see Section 3.0 The Partici-

pants). Interviews ranged from approximately 20 to 30 minutes in length. Interviews were re-
corded in public locations and all interviews were recorded with an IC recorder. Afterwards,
completed interviews were transcribed to allow for utilization of the constant comparative analy-

sis research method described in the next section.

2.2 Data Analysis Method — Constant Comparative Analysis

The authors, in analyzing the interview transcripts, utilized the constant comparative analysis
research method developed in grounded theory approach in order to develop and support any
core categories within the data (Holton et. al 2017). In this research method, the authors developed
and associated conceptual labels which displayed ideas of the topical features of the overarching
research onto sections of the interview transcripts — in particular for this research, features in-
volving perceptual dialectology and the Fukui dialect (Roulston 2014). This conceptual labelling
process began with the development of initial codes within the interview transcripts in the open
coding stage of constant comparative analysis. Essentially, the researchers first read each tran-
script thoroughly and gave a descriptive label to incidents based on the utterances of partici-
pants. These labels were further refined as they were tested against the labels discovered in
other participants' utterances, leading to a saturation of concepts. This process, described as the
selective coding process, was repeated with the data a number of times using these initial codes to
further filter out more overarching codes that are meant to lead to an overall theory (Glaser et al.
1967; Houlton et al. 2017). Through this process, the authors were able build the core categories
that connected the perspectives of the participants, while at the same time dropping any poten-
tial core categories that are not universal. For this paper, the researchers will describe the core

categories discovered in this process.

It should be noted that the authors stopped short of creating theoretical codes as theoretical cod-
ing calls for the integration of conceptual label developed through open coding and selective coding
into a working theory, and limited the analysis to the step of selective coding as described in
grounded theory approach due to the small number of participants involved with this iteration of
the research (Thornberg et al. 2014; Houlton et al. 2017). However, even with the utilization of
only selective coding, we can understand some of the basic concepts as "thematic descriptions,”
which will allow the authors to work towards any theoretical codes developed in the future and

at least be sufficient for the object of this research (Corbin et al. 2008).
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3.0 The Participants

For this pilot study, the authors were able to locate five participants. These participants were in-
terviewed using the semi-structured interview approach outlined in Section 2.1. Participants
were chosen on the following criteria: (1) raised until at least 18 years of age in Fukui City and (2)
worked in a profession in which they have some contact with non-Japanese people. The reason
for the condition of being raised in Fukui City until 18 years of age is to ensure the element of
"nonmobility" of the participants needed in dialect studies of this nature as described by Cham-
bers and Trudgill (2009). They further state "informants should be nonmobile simply to guaran-
tee that their speech is characteristic of the region in which they live." Though some of the par-
ticipants were mobile in adulthood, all spent the first 18 years of their lives in Fukui City. This is
important as studies in the United States and Canada suggest that the large portion of age-
graded changes in speech patterns occur roughly until adulthood, or 18 years of age (Labov 1964;
Chambers & Trudgill 2009). Biographical data for participants is listed in Figure 1 below:

Table 1: Basic Biographical Data of Participants

Participant | Gender Age Profession Birthplace | Total Years in Fukui City
A Female 38 Retail Fukui City 32
B Male 31 Restaurant Fukui City 29
C Female 31 Retail Fukui City 30
D Male 29 Restaurant Fukui City 27
E Female 54 | Private Instructor | Fukui City 50

4.0 Defined Core Categories

In this section, the authors will outline five apparent core categories surrounding Fukui dialect
represented in each participant's data, and discovered through the constant comparative analy-
sis research method described above. Also, the authors will provide representative examples
from the interview data of these core categories. The five core categories discovered in this proc-
ess are: (1) sense of affinity, (2) assumption of dialectal misunderstanding, (3) praise of dialect, (4) accept-
ability of non—native Japanese speaker (NNJS) usage, and (5) advantageousness of NNJS usage. Note: all

Japanese text was translated by the authors. Also, text inside of [ ] indicates inferred dialogue.

4.1 Core category 1: sense of affinity

The first core category the authors gleamed from the data is sense of affinity. All participants
mentioned, and for some participants multiple times, the sense of affiniry that is produced due to
use of the Fukui dialect between interlocutors of a conversation. For example, when asked about

non-native Japanese speakers' use of Fukui dialect, Participant A responded as below:
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(1) Participant A 1 EVE U T2, BUEEE RO 5,
I feel close [to the person that uses Fukui dialect]. Because there is a

sense of affinity.

Also on NNJSs' use of Fukui dialect, Participant B, Participant D and Participant exemplified this

core category with the following comments:

(2) Participant B : 2L C [fEHFAEZ] Mo TN TWDLE W) Z &L REFLT
LbooTWAEW) D, BHAEH U o= LR EIZES
TLNTW D,
Because they are trying hard [to speak Fukui dialect], it's like they are
letting their guard down. That they think of Fukui as their second

home.

(3) Participant D | o T L v,

You know, [those who use Fukui dialect] are close.

(4) ParticipantE : L AZADTHEIELH ) T9,

There are times when I use [Fukui dialect] for being affectionate.

Participant A clearly states this sense of affinity, but Participant B alludes to it through the use of
terms like "% % #F 9 (letting one's guard down)" and " % >~ K7k — 4 (second home)."

4.2 Core Category 2: assumption of dialectal misunderstanding

Another core category developed in the analysis was that of assumption of dialectal misunderstand-
ing. This core category, like sense of affinity, was seen universally in the data of each participant.
All participants believe that Fukui dialect will not be understood by NNJS and so usage of Fukui
dialect should be avoided with NNJS. Examples from interviews from participants when asked

why they will not use it with non-native Japanese speakers are:

(5) Participant A . [FMEAEEIFEZMED L] & B0 EHEI 2 bk
Vo il L7, D%,
What do I think [about using Fukui dialect with a foreigner]? What do
I think? I don't use it. They wouldn't understand. I don't use it.
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(6) ParticipantD : b E b VL H X, EZHOSLVE W) DEELT 72\,
Why I purposely don't use [Fukui dialect with foreigners] is because I

want to avoid not conveying [what I want to say], you know?

(7) Participant E: 20 X9 7% [HLWw] 5. 2056, @O THWIZAZSREHwe
H9 .
It is that kind of [difficult] dialect. So, I think people who hear it for the

first time won't understand it.

4.3 Core Category 3: praise of dialect
Also present universally in the interviews of all participants, praise of dialect was determined
through the positive feelings that participants had towards the Fukui dialect. Such positive feel-

ings are exemplified in the statements below:

(8) Participant A : FIIHF & 721F &,
I like [Fukui dialect].

(9) Participant B : f&H-fFTEHEWE RS,
I think Fukui dialect is cute.

(10) Participant C : M oOME) L h b, R E L V=27 Y ATHI X %,
Compared to other areas' ways of speaking, [Fukui dialect] has a gen-

tle nuance to it.

It should be noted that, in particularly the cases of Participant A and Participant E, there seems

to be elements of embarrassment associated with speaking the Fukui dialect:

(11) Participant A © B x o &M & IE_T, 728302 Lt v,

Compared to others, [Fukui dialect] is a little uncool.

(12) Participant D : #$431247 > T, f@H > TIARICHE VAL LB T, T Lro
71: /C“To
When I went to the city [when I was young], I thought, Fukui dialect

is this grungy? It was embarrassing.

In contrast, Participant C views Fukui dialect favorably compared to other dialects:

_7_
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(13) Participant C : BAVEFIE, E0S, D% F) L) A5SWiE$510 8, mitbfiid,
AR S BELEL 5,
In Kansai dialect, they talk by saying things from above, but in Fukui

dialect, they talk as equals so you feel a gentleness.

So though all participants showed praise of dialect, this praise not so universal once put in con-

trast with other dialects.

4.4 Core Category 4: acceptability of NNJS usage
In acceprability of NNJS usage, the participants all universally agree that NNJS should be able to
speak in a Fukui dialect form of Japanese in a social context, if they wish. Some examples are

highlighted below:

(14) Participant B flio TSN TWAE ARSI 5TV DE LV,
[A foreigner] is using [Fukui dialect]? I would be happy.

(15) Participant D : § TWHLELZ b > T NLDTHIUL, @I ffio T, FNTaEIt%
IHEIZ>TdHH 25,
If they really have an interest, they can speak Fukui dialect and then

get to like Fukui more.

This contrasts somewhat with what was a potential emerging core category described as neces-
sity of NNJS usage, which supposes that knowing the Fukui dialect is a necessity for effective liv-
ing in Fukui City. Only Participant E suggests this possibility, which is evidenced in (16) of the

next section.

4.5 Core Category 5: advantageousness of NNJS usage

Advantageousness of NNSJ usage and acceptability of NNJS usage, are close in scope, but important
enough in difference to separate as core categories. In advantageousness of NNSJ usage, all partici-
pants suggested that having some knowledge of Fukui dialect, while not necessary, is useful for
effective living or working in Fukui as a NNJS. Two examples of this are given. First in example
(16), in which Participant E talks about an ease in obtaining life necessities through use of the lo-
cal dialect, and second in example (17), in which Participant C talks about ease of communication

through the use of the Fukui dialect in the workplace.
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(16) Participant E . HAGEZEH > TWAANTH, A= N=1T-5 72V HEFEIAT-720 LT
b, WIS TNT, ol Gho T WnEWniTzn, 3o
TEHVWERWET, MZLTLE ) LT HRWwDT,

Even people learning Japanese, if they even go to the supermarket or
the hospital, there is a lot of Fukui dialect, and you have to under-
stand it. You won't be able to respond, I think. And you can't shut

yourself in.

(17) Participant C : #HEIAIZE > TH @HRVGDH LTI 2= =2 a YWY 2§
{%bhbe BEMEIIZ=ZTF—2a PN L L) ICLDEARS
2H, T b Lo LA THV WD Lk,

For foreigners, understanding Fukui dialect will make it easier to
communicate. So if you want to make it so you can communicate with

customers, it might be good to learn a little bit of Fukui dialect.

In the next section, the authors will attempt to interpret what these core categories mean for

Japanese language education

5.0 Overall Interpretation of the Core Categories

The overarching sense one gets from the categories of sense of affinity, praise of dialect, acceptabil-
ity of NNJS usage, and advantageousness of NNJS usage is that there are benefits for NNJS to learn-
ing at least some aspects of the Fukui dialect according to locals from the area who work in serv-
ice-oriented industries. Praise of dialect shows that the Fukui dialect is something that Fukui lo-
cals like. Acceprability of NNJS usage shows that NNJS will not be discouraged or looked down on
for trying to speak the local dialect. In fact, advantageousness of NNJS usage suggests that there
maybe lifestyle and even career benefits in being able to understand or use Fukui dialect for any

NNJS who may live and work in Fukui.

These three core categories, though, may all tap into the category sense of affinity, which is per-
haps the most important core category. With sense of affinity, there is suggestion that by having
some base Fukui dialect, it will allow a NNJS inclusion into the local community that they may
not otherwise receive. This is especially meaningful considering the issues surrounding commu-

nity-building and community integration facing Japan with foreign residents today.

However, the still undiscussed and final core category, assumption of dialectal misunderstanding, is

in some ways a barrier to achieving this sense of affinity because, when faced with a local NNJS

_9_
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resident, Japanese Fukui residents seem to tend towards not using the Fukui dialect. This cre-
ates somewhat of a paradox for the NNJS in that they may like to integrate more into the local
Japanese community, but the local Japanese community is not willing to engage with the NNJS

in an affinity-building fashion.

Beyond these main core categories, certain themes that were not universal among all partici-
pants, but were prevalent nonetheless also surfaced in the constant comparative analysis. One
such emerging category was described by three of the participants and labelled decline in dialect.
In this category, it is suggested that characteristics of the Fukui dialect are disappearing with
successive younger generations, who prefer more and more to speak the standard language over
the local dialect. One participant even suggested that the standard dialect is like a "first lan-
guage" and the Fukui dialect a "second language." Further research needs to be conducted to un-
derstand the extent of this phenomenon, but if true then it could have deep implications as action
prompted by this research may be overshadowed by the fact that the Fukui dialect is endan-
gered and may cease to exist in the future. This so-called "dialect levelling" is not an unusual phe-
nomenon in the world. Research has also been conducted in dialect levelling in England, which
shares some interesting characteristics with Japan in geography and historical variation in dia-
lects (Kerswill and Williams 2002). The Fukui dialect and other regional dialects of Japan could be

experiencing similar levelling.

6.0 Discussion

In this research paper, the authors were able to identify five core categories that give insight into
how members of the local working community in Fukui feel about NNJS use of the local dialect.
Couple Hennessy and Kuwabara's (2015) research showing non-native Japanese speakers lack of
a sense of inclusiveness with the concept of sense of affinity highlighted in this paper, and this sug-
gests that from a Japanese language education perspective, there needs to be local Japanese dia-
lect instruction at some level. There are many forms this may take: the language classroom,
workshops integrating local members of the Japanese community with NNJS, or online resources.

Which is the best form is a different research problem that must be addressed.

However, to fully engage with the concept of sense of affinity, action from the Japanese language
education community alone is not sufficient. Action from the local Japanese community in fulfill-
ing this sense of affiniry through use of the local dialect with non-native Japanese speakers may
prove to be beneficial to the community as a whole by encouraging NNJS integration into the lo-
cal community. And, naturally, NNJS themselves have to take a proactive approach in their own

language education if they wish to not only communicate with local residents, but build a sense of
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affinity with them to allow for further integration into the local community.

This research was limited in scale, only reflecting interviews with five people, and so further re-
search needs to be conducted to understand if these core categories hold across a larger sample
of the community. With a larger-scale research effort, actual grounded theory approach theoreti-
cal codes leading to a working theory on the necessity of local Japanese dialect acquisition among
non-native Japanese speakers may be developed. Even on this smaller scale, though, the core
categories presented hint at actions that can be done now to integrate NNJS further into the lo-

cal Fukui community, which would benefit the community as a whole.
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C—chan has changed a lot since the program started. We used to fight a lot before. We had a lot of
misunderstanding before when she first came to Japan. But now, she has matured so much. She is doing
her best to balance school and her work. She even shared to me her plans of saving so that she can go
back to the Philippines and enter a culinary school. She is now considering her future. She found friends
in your group. Now, KO—kun is her bestfriend. He has a very good influence on her. I also realised that
1 was too strict with them before. Now, I learned how to talk to them better so we will not be fighting all
the time.
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Ung una ndi ako nainis masaya nga eh kase may nakakausap ako tapos sama sama pa kami nila kuya
tapos .. Gusto ko ung kahit makulit kami lalo ako ndi kayo nagagalit tumatawa lang kayo ganon ung
ayaw ko lang dati ung may pe kami tapos dance un bigla andun ung teacher ndi ako nakapag pe kaya
umiyak ako sobrang inis hahahaha .. Oo naman nakatulog tumaas grade ko sa math dati 2 naging 15
hahahaha ! Ung si erina ganda nya maging teacher ndi kibishi parang kaibigan lang ung turing nya
sakin ganun tapos kay hambara sensei subrang bait talaga tapos sa lalake ano papasalamat ako
sakanila kase pinag dasal nila na makapasa ako binigyan pako ng charm siguro kung walang kayo dun
kung ndi kayo dumating ndi ako nakapasa sa exam kase kayo ung nag papalakas ng loob ko sabi nyo pa
kaya ko to gambare ganun kaya un nakapasa ako .. Ung sa dalawang bulinggit meron ako message !
Miss ko na sila kaharutan lalo na ung maliit mag aral kamo silang mabuti pag 3 nensei na sila galingan
nila lalo para makapuntasila sa gusto nilang koukou
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The Reflection on the Support Community Established with Minority Students:
Towards the Cultivation of a Symbiotic Community

Yoshiko Hanbara, Pauline Mangulabnan

This is a descriptive account on the established symbiotic community to provide transitional,
academic and affective support for students with foreign roots in a junior high school in Fukui.
More specifically, this report tackles the researchers' observations and learning from the analysis
of C-chan's growth and development during the time she was with the community. Moreover,
these findings seem to suggest a workable framework for cultivating a support community for

minority students.

Keywords : Reflection, Records of Practice, Community Design
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The influence of the word structure of two-Knaji compounds on deciding the compounds that
can be used as a verb construction with "SURU".

Yoko Kuwabara

The present study investigated the difficulties intermediate and advanced learners of Japanese
from non-Kanji countries have when inferring the meaning of Kanji compounds. Specially, the
study examines if such issues can arise and vary depending on the compound type. That is, ver-
bal noun Kanji compounds were chosen and the subjects were asked to judge if the given com-
pound can be used as a verb construction with "SURU". The results indicate that the correct an-

swer rate for the compounds, which do not include verb and "V+N" type, was relatively low.

Keywords : Sino-Japanese verbal noun, Kanji-compound, Japanese leaners from non-Kanji use

country, meaning inference, word structure



The Effect of Communicative Based Teaching on Foreign Language Anxiety

The Effect of Communicative Based Teaching
on Foreign Language Anxiety

Robert Dykes

Abstract
Research into foreign language anxiety (FLA) is plentiful yet is an area of study and re-
search that remains incomplete due to anxiety's unique complexity that is affected not
only by each learner's innate disposition, by reaction to certain stressors and stimuli, but
also by the immediate context of anxiety. Results from pre-test/post-test experiments
measuring FLA in the classroom have varied widely. In an attempt to get some clarify-
ing data in this area, this project measured the FLA of a large group of Japanese univer-
sity students (N=397) over the course of a mandatory 16-week university English course
to determine if a change in FLA would occur in a Japanese university classroom con-
text. A secondary research goal was to explore what effects a student centered commu-
nicative curriculum would have on FLA. The study found that a significant decrease in
FLA did occur between the beginning and end of the 16-week mandatory English
course. Initial conclusions of the secondary research goal indicated that stressors such
as speaking or peer evaluation in one situation may increase FLA, while the same stres-
sors in a different situation such as a classroom with a strong sense of community may
help decrease FLA. However, it was also determined that the research design needs to

be improved in a number of ways for subsequent studies.

Keywords: language learning anxiety, foreign language anxiety, communicative based

teaching, peer support

1. Introduction

In the past 20 years several dozen studies have been published focusing on foreign language

anxiety (FLA) within the context of Japanese students learning English, with roughly one third
of them employing the FLCAS (Kawashima, 2009; Williams & Andrade, 2008). Several dozen
studies focusing on FLA in Japan were reviewed in preparation for this research and only two of
these papers (Asano 2003; Shillaw & Iwaki 2004) focused on changes in FLA over the medium
term (weeks or months) utilizing a pre/post-test design, a gap this research aims to fill. While a
negative correlation between FLA and foreign language proficiency has been well documented
and is widely accepted (MacIntyre & Gardner, 1989; 1991a; 1991b; 1991c; 1994b; Gardner, 1985;
Horwitz, 1986; Kondo & Yang, 2003), "[t]he puzzle about the characteristics of anxious foreign lan-
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guage learners is still incomplete" (Dewaele & Al-Saraj, 2015, p. 206). This study aims to add one
more piece to this puzzle by examining possible changes in FLA with Japanese university stu-
dents in the first semester of their freshman year. A secondary objective of the project is to ex-
amine the effects of a presentation oriented and student centered foreign language curriculum
using a communicative approach on the FLA of Japanese university students in their first semes-
ter, freshman year.

Mandates from the Japanese board of education (known as Monbukagakusho or MEXT) were
put into place to change the EFL landscape in the public school system in Japan to a more com-
municative environment as early as 2002 (Hosoki, 2011; Tahira, 2012); however, it has been ob-
served that high school and junior high school English classes in Japan are still teacher focused
and exam centered, offering students very little chance for communication or interaction, with
the majority of class instruction taking place in Japanese (Hosoki, 2011; Kawashima, 2009;
Kavanagh, 2012; Tahira, 2012). University EFL classes in Japan, often offer a stark contrast to
those found in the Japanese public junior and high school systems, largely due to the absent pres-
sure of teaching for entrance exams and MEXT's push in universities for more practical English
skills (Hosoki, 2011).

This study aims to measure and explore just such a university context. The entire freshman
class at a national Japanese university was invited to take the FLCAS at the beginning and end
of their first semester of English classes. All teachers and classes that participated in this study
were assigned the same student presentation centered curriculum with a lesson template that
strongly recommended heavy student participation, allotted numerous opportunities for commu-
nication, as well as a reduced emphasis on tests and quizzes. The text book assigned to these
classes was In My life: Strategies for Personal Communication (Kluge & Taylor, 2011) which is de-
signed to put the students in the center of learning activities and promote communication and
conversation.

While such a stark contrast in classroom environments may initially cause the student's
FLA to increase, this paper hypothesizes that anxiety will decrease due to the absent pressure of
test performance and a language learning environment which is, at least in theory, designed to
offer small group support and extensive opportunities for lightly monitored peer to peer commu-
nication as opposed to highly scrutinized peer to peer and/or student to instructor centered com-

munication.

2. Literature review
FLA is an anxiety unique to the language learning process. It can best be summed up as "the
feeling of tension and apprehension specifically associated with second language contexts, includ-

ing speaking, listening, and learning” (MacIntrye & Gardner, 1994b, p. 284). Horwitz, Horwitz, &
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Cope defined FLA as, "a distinct complex of self-perceptions, beliefs, feelings and behaviors re-
lated to classroom language learning arising from the uniqueness of the language learning proc-
ess' (1986, p.128).

The relationship between anxiety and foreign language learning was first remarked upon in
Dunkel (1947) who noticed that students' 'anxious thinking' negatively correlated with profi-
ciency in Latin class. Soon after this Hobart (1950) published a theory of learning and anxiety
within the general learning context. The concepts borrowed from Mowrer (1950) would further
influence research into foreign language anxiety. By the 1970s, the concept of FLA had been
firmly established and was further cemented into a growing area of research with the publica-
tion of Chastain (1975) and Scovel (1978). The field of FLA would again go on to borrow and adapt
a key concept from general education theory; Tobias (1979; 1986) created a model of learning and
anxiety broken down into three stages, input, processing, and output. This model soon influenced
research, which would focus these stages within the FLA context. It was also around this time
that Horwitz created the Foreign Language Classroom Anxiety Scale (FLCAS) consisting of 33
Likert items. The scale was completed in 1983; however, the FLCAS remained unpublished for a
number of years until Horwitz et al. (1986). Since the inception of the highly influential FLCAS,
and accompanying papers (Horwitz, 1986; Horwitz et al., 1986), as well as projects influenced from
Tobias's model (MacIntyre & Gardner, 1994a; 1994b; Onwuegbuzie, Bailey, & Daley, 2000) the
amount of research and interest in the field of FLA has continued to rise (Dewaele & Al-Saraj,
2015).

Two seminal literature reviews (MaclInterye & Gardner, 1991c; Scovel, 1978) have been con-
ducted on the subject of FLA and both concluded that research in the field is rife with contradic-
tory results and conclusions. While arguments and contradictions still exist in the field today, the
last 20 years saw a clearer picture begin to emerge from the myriad of studies.

Throughout FLA's history many quantitative methods have been employed in an attempt to
accurately gauge a student's language anxiety. Some notable examples include the French Class
Anxiety Scale (Gardner, 1985; Gardner & Smythe, 1975), English Use Anxiety (Clément, Gardner,
& Smythe, 1977), English Test Anxiety Scale (Clément, Gardner, & Smythe, 1980), Foreign Lan-
guage Classroom Anxiety Scale (FLCAS; Horwitz et al., 1986), Foreign Language Reading Anxi-
ety Scale (Saito, Garza, & Horwitz, 1999), a single item visual analog called the 'anxometer'
(MaclIntyre & Gardner, 1991b), Input, Processing and Output Anxiety Scale (MacIntyre & Gard-
ner 1994b), English Language Classroom Anxiety Scale (Kondo & Yang 2003), and the Arabic
Foreign Language Anxiety Questionnaire (AFLAQ; Al-Saraj, 2014). Other tests have been
adapted for measuring FL anxiety such as the Test Anxiety Scale (Sarason, 1977), the Willing-
ness to Communicate Scale (McCroskey, 1992), and the Attitude Motivation Test Battery (it
should be noted that the French Class Anxiety Scale was used in the creation of this test) (Gard-
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ner, 1985). Among all these methods, the FLCAS became the most popular tool to measure FLA
after its publication in 1986.

3. The Study
3-1. Purpose of the Study

Studies of this nature, within the context of Japan, are often ideal because of the consistency
in most English education in Japan. Hosoki (2011) detailed that due to the close supervision of the
Monbukagakusho (Japanese board of education), the curriculum, content, quality and standard of
education is virtually identical all across the Japanese public school system. Observations report
a teacher-centric environment, focusing lessons on passing exams rather than practical commu-
nicative skills, with the majority of lessons being taught using Japanese instruction (Hosoki, 2011;
Kavanagh, 2012). The purpose of this research is to investigate what changes may occur when
the students step into an English classroom that offers them a vastly different experience, more
specifically, how does this change effect their levels of FLA. In summary the main goals are (re-
search goal 1) to measure if a change in FLA occurred during the semester and (research goal 2)
if a change is present, determine/narrow down what affective variables may contribute to a
change in FLA.

3-2. Methodology
3-2-1. Participants

The number of participants who adequately completed both administrations of the FLCAS
were 397 first-year students at a public national university in Japan. Adequate survey comple-
tion required a signed consent form, inclusion of their unique identification number (in order to
match up pre and post surveys), and completion of at least 30 of the 33 questions. The English
course examined was a mandatory class for all respondents. The participants included students
from 21 different English classes, covered by 15 different English instructors, with the students
coming from 12 different academic majors or departments.
3-2-2. Procedure

The questionnaire was distributed during the first two weeks of the first freshman semester
of the mandatory English course and again during the last two weeks of the same semester (se-
mester length is roughly 16 weeks long in total). The approximate time between administrations
was between 12 and 14 weeks (see Figure 1 below). During the 12-14 week period between ad-
ministrations the students focused on the In my Life textbook which focused on pair/small group
work and the creation and preparation of a scrapbook which served as the centerpiece for small

group presentations and/or student-led conversations.
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12 to 14 Week Period Between Administrations Post-Test
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Figure 1: FLCAS Pre-Test and Post-Test Administration

3-2-3. Instrument

The respondents were administered a two-part questionnaire. Part one included an 'instruc-
tion' and 'purpose of study' section, a consent form, as well as fields to collect age, gender, and stu-
dent id numbers (to be used as a unique identifier). The second part of the questionnaire con-
sisted of the FLCAS translated into Japanese. The translated version was taken from Yashima et
al. (2009). The version employed consisted of the original 33 items taken from Horwitz et al.
(1986); however, the 5-point Likert scale found in the original FLCAS was changed to a ‘forced
choice hybrid' 6-point system in order to eliminate neutral responses. This decision was based on
two factors, both in order to clarify the existence or lack of anxiety. In this researcher's opinion, a
neutral response would most likely indicate a lack of anxiety; however, the neutral response's
purpose is to indicate ambivalence, indifference, or confliction of an item or question (Nowlis,
Kahn, & Dhar, 2002) which is more appropriate for some research (e.g., in a marketing study)
than it is for other contexts. The second factor supporting this decision is based on research that
has shown that Asian (Chinese and Japanese) respondents are more likely to choose a middle re-
sponse (Wang, Hempton, Dugan, & Komives, 2013), these findings are also supported by Harzing
(2006) who examined the response patterns of 26 different countries and found that Japanese re-
spondents have the highest prevalence to choose the middle answer (when given an odd number
of choices). It is theorized that Asians, Japanese respondents in particular, are not choosing a neu-
tral response due to ambivalence, indifference, or confliction as it was designed, but rather due a
unique cultural element prevalent in collectivist societies (Wang et al.,, 2013).

The modified 6-point scale includes the following measures and weights, strongly agree (1),
moderately agree (2), lightly agree (3), lightly disagree (4), moderately disagree (5), and strongly
disagree (6). Statements on the FLCAS that were negatively worded, items 2, 5, 8, 11, 14, 18, 22, 28,

and 32, had their scores reversed and recoded for the data analysis portion of this project.

4. Results
4-1. Data analysis of the FLCAS

Parametric analysis methods were chosen over non-parametric because the FLCAS and its
sub scales are Likert scales which "should be analyzed at the interval measurement scale’, as op-

posed to ordinal Likert-Type data (Boone & Boone, 2012, p. 3). This decision is also supported by
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Allen and Seaman (2007) who state that composite Likert items (i.e., scales) should be analyzed as

interval data. Utilizing SPSS (v.22) data analysis was performed in order to determine:

1. If a significant change in FLA had occurred between administrations

2. If any of the variables correlated to the measured change in anxiety

The first step of the analysis was to determine if a change in FLA took place, if that change
was statistically significant, and if a significance was found, what was the effect size of the
change. In order to measure a possible change in the students' FLA, a paired-sample t test was
conducted (see Table 1). The test confirmed there was a significant decrease in FLA which oc-
curred between the first FLCAS administration (M = 126.00, SD = 23.87,) and the second admini-
stration (M = 115.16, SD = 23.63), 1(396) = 14.361, p < .001 (2-tailed). The effect size of the results
can be considered large (d =.72). The 95% confidence interval for the mean difference between
the two scores was 9.36 and 12.32. It should also be noted that the internal consistency (Cron-
bach's alpha coefficient) was calculated to be to be .93 for both administrations which is compara-

ble to Horwitz's original findings.

Table 1: FLCAS Administrations — Pre vs Post

Standard t-value Significance .
M Eff
can Deviation (n=396) p-value (2-tail) ect Size
Pre-Test 126.00 23.87 14361 Significant Large
Post-Test 115.16 23.63 ’ p <0.001 d=0.72

The next step of the analysis was to determine if any of the recorded variables correlated to
the measured change in anxiety observed in the previous paragraph. In total, five variables were
run through a Bivariate Correlation analysis to determine the Pearson Correlation, . Two of the
factors analyzed were dichotomous (or binary) in nature. Point-biseral correlation would be the
more appropriate tool of analysis; however, output of this analysis is the Pearson r (the same as the
Bivariate Correlation output) and SPPS automatically adjusts calculations for dichotomous data
when running a Bivariate Correlation analysis. Table 2 shows the variable names, variable types

and analyses conducted.



The Effect of Communicative Based Teaching on Foreign Language Anxiety

Table 2: Variable Names, Types and Analyses Conducted

Variable Name Variable Type Analyses Conducted
A. Gender Dichotomous/Binary:
1. Male
2. Female
B. Age Ordinal/Interval i Pearson's Product
C. Field of Study Nominal/Category Moment Correlation
D. Teacher Type Dichotomous/Binary ii. Shapiro-Wilks test of
1. Native English Speaker normality
(NEST) iii. Levene's Test
2. Non-Native English
Speaker (Non-NEST)
E. Change FLA Ordinal/Interval

In regard to E) Change in FLA, the Pearson Correlations output data indicated no signifi-
cant correlation between A. Gender, B.) Age, or C.) Field of Study. It did; however, determine
that the NEST/Non-NEST variable possess a small, but statistically significant positive correla-
tion with the change in FLA (n=397, r=0.109, p=0.03).

To further examine the NEST/Non-NEST variable some descriptive statistics can show a
little more detail on the meaning of the correlation. The mean change in anxiety was determined
for NEST (n=332) to be (M=11.57, SD=15.32) and the non-NEST (n=65) to be (M=7.14, SD=13.05).
It can be inferred from these descriptive statistics and the previously mentioned correlation
analysis that there is a small, but positive correlation that the students in this study who have a
native speaking English teacher are statistically more likely to report a slightly larger decrease
in anxiety than students in a non-native English-speaking teachers' English class. While this find-

ing is interesting, it should be noted that the strength of this correlation makes it of limited utility.

5. Discussion

The hypothesis of this project was that due to a decreased testing pressure paired with a
curriculum designed to increase peer support, FLA would decrease. The statistical analysis run
on the data seems to support the hypothesis that the curriculum design helped to lower the FLA
of the students over the course of their first freshman English class; however, this claim cannot
be further substantiated without the inclusion of an additionally comparative group and/or con-
trol group. This result directly contradicts a similar study (Asano, 2003) which examined 70 stu-
dents in their university freshman class who were taught using audio-visual approaches and
found no significant difference between pre and post-test using a slightly modified FLCAS using
23 of the original question (pre alpha =.93, post alpha =.91). A number of factors may explain the

contrasting results. Asano notes that the students examined were of very low proficiency (using
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both EATJ and EATS scores and the final test scores of their university Freshman English class).
There are also distinct differences between the audio-visual approach described in Asano (2003)
compared to the presentation/communication curriculum examined in this research. Instructor
bias could be another reason for Asano's results and should not be ruled out since no details on
the nature or number of instructors are offered. It was assumed, given the large number of in-
structors involved in this study instructor bias would be negated. This is further substantiated in
that no significant difference was found between FLCAS score and any of the individual instruc-
tors (only that as a group, non-NEST teachers showed a smaller decrease in anxiety).

The findings in this paper open interesting research avenues into questions about what
types of speaking activities create FLA, whether peer-to-peer activities (such as group work) or
student-to-class/teacher activities (such as speeches and presentations) should be grouped to-
gether into a single category when considering FLA. Horwitz et al. (1986) and Price (1991)
claimed that speaking, as opposed to reading, writing and listening, is the most anxiety-provok-
ing stressor. Yet the classes involved in this study were designed with a curriculum that cen-
tered around speaking in the form of presentation style classes. It may be possible to hypothesize
that with extensive speaking practice, initial speaking oriented anxiety decreased as speaking ac-
tivities became more regular and familiar. It could also be due to the peer-to-peer nature of the
communication and/or the fact that a large proportion of the communication was occurring in
small group activities in which the teacher simply could not heavily scrutinize. It is conceivable
that the test anxiety factor from the FLCAS dropped so low as to bring the students overall FLA
score down, but going back to the result of the data, there is not a significant difference between
the three factors of the FLCAS, test anxiety, communication apprehension, and fear of negative
evaluation.

The NEST/non-NEST correlation found in the analysis leads to another avenue of research
that needs to be explored further. While Effiong reported that "classes taught by NES[T]s are
usually more communicative in nature" (2015, p.149), the variables at hand are much more com-
plex. It would seem that the simply examining NEST/non-NEST is too simple of a comparison as
Effiong (2015) found that teacher dress code, age, tone of voice, friendliness, gender all play a role
in FLA.

Kitano (2001), Price (1991), and Young (1990, 1991) all stated that they found being evaluated
by classmates elevates levels of FLA; however, peer evaluation was a central component of this
project's classes curriculum. Further examination of this issue shows not a contradiction, but a
need to clearly define the nature of the peer evaluation involved. Young (1999) reported that pair
and small group work can lower FLA. This does not directly contradict the earlier publications'
sentiments (Young 1990, 1991), but does bring to light that group work and peer evaluation
should clearly be differentiated. Suwantarathip and Wichadee (2010) completed a study using the
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FLCAS focusing on cooperative learning. Their findings more closely resemble those of this pa-
per's study. They concluded that working in groups decreased anxiety when it created a sense of
community and when students felt alone they also felt more self-conscious. It is perfectly reason-
able to imagine scenarios where peer evaluation occurs in a classroom with little sense of com-
munity, and scenarios where peer evaluation occurs classroom where a strong sense of commu-
nity exists. The most important conclusion to be drawn here is that peer evaluations should be
supportive and constructive as opposed to an instrument that may only serve to further alienate
students, increasing their self-conscious feelings. It would seem that one factor which contributes

to the quality of peer evaluations is a strong sense of community in the classroom.

6. Conclusions

To summarize as broadly as possible, stressors in one situation may increase FLA while in a
different situation may help decrease FLA. This study has shown that there is variation in FLA
over the medium-term, but failed to find a strong statistical correlation with any of the variables
examined. This is tremendously important as the literature shows that FLA is negatively corre-
lated with language learning achievement. Having shown that FLA is subject to modification
over the medium-term, it now remains to identify the key elements. It needs to be noted that
while some of the claims in the discussion may lead to some exciting conclusions this project
lacked a control group. This project has shown the need for further research in order to replicate
this work and isolate the key variable(s) in medium-term affecting decreases in FLA, but the re-
search methodology must be further refined and improved upon. Some recommendation for sub-
sequent projects include adding a control or additional comparative group, changing and improv-
ing upon the type of variables used in analysis, and conducting a systematic analysis of the differ-
ent classroom environments experienced by the learners in order to evaluate any other factors

that are affecting the anxiety of the learners.
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