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Perceptions of Japanese EFL Student Oral Language Ability:
Learner Self-Assessment versus Interviewer Assessment Using
CEFR Descriptors

Nicolangelo Becce, Christopher Hennessy

Abstract
Each April from 2015 to 2017, the authors, in conjunction with other faculty members at
a Japanese national university, conducted five-minute oral interviews based on the Com-
mon European Framework of Reference for Languages (CEFR) with over 800 first-year
students each year for English class placement. This CEFR-based interview system was
primarily developed by the authors, utilizing the CEFR descriptors for "Listening," "Spo-
ken Interaction," and "Spoken Production." As an additional part of this interview proc-
ess, participating students were asked to self-assess their own English language ability
through a questionnaire utilizing descriptors from the Al Level to the C2 level, also in
the categories of "Listening," "Spoken Interaction," and "Spoken Production." In the first
part of this paper, the authors will explain the rationale for using the CEFR and CEFR-]
(Common European Framework of Reference for Languages — Japan) as the frame-
work for developing this interview system, give a brief synopsis of the interview system
in general, and describe the CEFR self-assessment questionnaire utilized. In the second
part, the authors will give an analysis of Japanese EFL learners' own CEFR self-assess-
ment versus the CEFR profile given by interviewers through the interview process.
The results as a whole suggest that, overall, the Japanese EFL learners involved in this

non

study assessed "Listening,' "Spoken Interaction," and "Spoken Production" higher than
the CEFR profiles they received through the interview process, despite general claims
about Japanese language learners' tendency toward "modesty" in describing their own
language abilities. In the final section, the paper offers an overview of issues surround-
ing the development of English interview protocols - including question creation and
norming issues - and future research planned by the authors on the oral interview pro-

tocol system.
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1. Introduction

In 2013, the Japanese national university where this research was conducted reformed its
English language curriculum after having become one of the funding recipients of the MEXT
Global 30 Plus program. This program, supported by the Japanese Ministry of Education, Culture,
Sports, Science and Technology (MEXT), aims at promoting the internationalization of the aca-
demic environment of Japanese universities. During the academic years 2014-2015, 2015-2016,
and 2016-2017, this new language program developed through MEXT Global 30 Plus involved 16
full-time instructors and around 1,600 first- and second-year students of the faculties of Engineer-
ing, Medical Sciences, and Education and Regional Studies. The students were divided into 67
English language classes of 24 students each that met twice, on average, a week for 90 minutes.
For each of the academic years, the curriculum started with a focus on personal communication,
gradually shifting toward English for professional communication and TOEIC (Test of English
for International Communication) Listening and Reading test preparation.

Since, in compliance with the MEXT requirements, this English language program had spe-
cific goals in terms of average TOEIC scores among the student population, the TOEIC test was
also used during the academic years 2013-2014 and 2014-2015 for placement purposes. But, at the
same time, given that the first part of the language curriculum started with a focus on communi-
cation-based activities, the authors developed a new placement system that could place students
according to their spoken English level, as well as an activity capable of producing a positive af-
fective outcome in the interviewees. In order to develop a system that could be valid on an inter-
national level, but that at the same time could be flexible enough to be tailored to the specific
needs of the student population, the authors decided to follow the Common European Frame-
work of Reference for Languages (CEFR) (Council of Europe, 2001) and its Japanese counterpart,
the CEFR-]. Indeed, the CEFR is being integrated into English education in Japan by MEXT
from 2020 (MEXT, 2015; "New Standardized College,' 2017) and the CEFR-] project is now ac-
tively contributing in the updating process of the CEFR (Council of Europe, 2017).

Besides for developing an entire interview system based on CEFR and CEFR-], the authors
also had all 1,600-plus participating students of the interview sessions in April 2016 and 2017 com-
plete language self-assessment questionnaires based on "Listening," "Spoken Interaction," and
"Spoken Production." In this paper, the authors will show the results from comparing the CEFR
profile given to students by their interviewer versus their own perceived CEFR profile based on
their own self-assessment. In order to show this analysis, the authors will first describe the CEFR
and CEFR-] and the rationale for using this as a framework, and then describe the CEFR self-as-
sessment questionnaire given to students. They will then lay out the methodology for this com-
parison, followed by the results and discussion. They will conclude with future directions of their

research and the interview process as a whole.
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1-1 The CEFR and CEFR-J

The Common European Framework of Reference for Languages (CEFR) is a language
framework developed by the Council of Europe as a method of learning and assessing language
use in Europe. The CEFR divides learners into 6 levels (A1, A2, B1, B2, C1, C2) according to their
reading, listening, speaking and writing abilities. A language-independent framework by defini-
tion, the CEFR has been adapted to the specific needs of the English language teaching contexts
in Japan by Tono and Negishi (2012), who developed a new framework, the CEFR-] (Common
European Framework of Reference for Languages — Japan).

The CEFR-] refines the "can do" descriptors developed by the Council of Europe, and fur-
ther divides the original framework into 12 levels (Pre-Al; A1.1, A1.2, A1.3; A2.1, A2.2; B1.1, B1.2;
B2.1, B2.2; C1; C2). Moreover, the CEFR-J introduces a wordlist of 5,639 words, covering the levels
from Pre-Al to B2. This wordlist is based on the analysis of major English textbooks used in
Asian regions (Tono & Negishi, 2012). Both the CEFR and CEFR-] "can do" descriptors for speak-
ing were used as a starting point for the creation of a set of new descriptors for this interview
protocol.

The authors chose to use the CEFR and CEFR-] as frameworks for creating this interview
system for three reasons. First and foremost, as mentioned above, CEFR has been set by MEXT
to be integrated into English education in Japan by 2020 (MEXT 2015, "New Standardized Col-
lege," 2017). Next, with this reform, Tono (2017) has mentioned the timeliness of any research ac-
tivity connected to CEFR. Third, Tono (3% 2013) further described CEFR as offering a frame-
work to shed light on utilizing both language communication ability and general everyday activi-
ties, which was part of the design of the personal communication-based English language pro-

gram at the university in which this interview system was designed.

1-2 The Interview System

In order to conduct over 800-plus interviews over one week with limited personnel, the
authors decided that interviews could last no longer than five minutes. Given the time con-
straints, in terms of both general preparation and norming process for the interviewers as well as
in terms of available time to concretely interview the students, the authors decided to develop an
interview system using the following "can do" descriptors:

A1l — I can ask and answer simple questions, initiate and respond to simple statements in ar-

eas of immediate need or on very familiar topics.

A2 — I can give simple descriptions of things and make comparisons. I can describe past ac-

tivities and personal experiences.

B1 — I can explain and give reasons for my plans, intentions and actions.

B2 — I can develop an argument well enough to be followed without difficulty most of the

_3_
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time. I can speculate about causes, consequences and hypothetical situations.

The Al level is preceded by a Pre-Al level that does not currently have any "can do" de-
scriptor, given that the authors decided to define it as the result of the interview result in case
the interviewee performance was not sufficient to be considered at the Al level. Apart from the
Pre-Al level, the four "can do" descriptors here reported follow the original CEFR scale model,
except that they cover only the first four original levels (A1-B2). This choice has been made for
two main reasons: the first being, the authors expected the student population to be composed, in
most cases, of A and B-level students, with only a limited number of C-level students based on
previous TOEIC scores by the student populations as well as the understanding of the CEFR
level system and the level of textbooks used by the students of that specific Japanese national
university. Consequently, the authors assumed that, for the expected student population, re-
grouping the levels B2, C1 and C2 into "B2+" would not have affected, in a determinant way, the
grouping of students in different classes. The second reason is directly related to time constraint;
as explained above, each interview had to be contained within five minutes. Since the interview
protocol workflow (see Figure I) always starts from the lowest levels (from Pre-Al to B2+), the
choice to avoid the assessment of the interviewee performance beyond the B2 level was believed

to help the interviewers stay within this five-minute time limit.

Interview Protocol 1 - Name: D Major____ f-lZ;wQ::;::'mink B2+
advancements in
technology have + Degrecof
affected your life? fluency resulting
in stress-free
communication

Opening: “Hello, my nameis ............., 1 am an English teacher at the University of Fukui. How are you today? I am going to
ask you a few questions. Are you ready? OK, let's begin!”

Follow ups: “Tell me more” ~“What do you like about "~ “Ts there anything else (you would like to add)?” - “Could

you tell me why?” (A2-B1-B2+) B1 Question: BI Question: B 1
How do you think What do you plan to
Backchanneling: “OK” - “I see” - “Thank you” being a university do after graduation (2 out of 2 questions)
student will make from this Expression of
Useful phrases: “Now, I have a different question for you.” - “OK, now let’s go on to a different question.” - “I'd like to hear youmore 2 university? ideas offering
your answer first.” — “That's OK. I'll go on to another question.” independent? explanations,
details, and
f descriptions
A2 Question: A2 Question: A2 Question: A 2
What did you do Do you prefer to eat How do you think
last weekend? athomeorina Japanese food i !
(2+ sentences) restaurant? different from (20ut of 3 questions)
(list 1+ reasons) Italian food?
o0 Language
(ex-Suizeriya) [T] (correct verb
tense and
N e ectverd
<& i
A1 Question: AT Question: A1 Question: Exit Question: E’i’:’;‘c‘;’e")
So, where are you What is famous Whatis your OK, we're finished for today. Welcome to the ot ces
from? about (or, favorite school University of Fukui! Do you like this campus?
“your hometown')? subject? _’ Al
Dj \& (2 out of 3 questions)
+ One-word
E 3 answers
Pre-A1 Question: Pre-AT Question: Comments: Please wite inapproximate) | Do
What's your name? How old are you? interview length (up to anvone O

minutes.)

Pre-Al
How nervous was the student? '] [-] [] [5]

Figure I. Sample Interview Protocol
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1-3 The CEFR Self-Assessment

Before the actual interview, students were explicitly told that they would have a short in-
terview with a Language Center instructor. In addition, they were told that the purpose of the in-
terview was to see how they could speak English, and that during the interviews they should
have relaxed, and tried to speak as much as they could. Moreover, students received a self-as-
sessment form in which they were supposed to circle all the descriptors that described their per-
ceived levels of English language proficiency. Figure II represents an adapted version of the self-
assessment grid included in the Common European Framework of Reference for Languages and
translated by the Goethe-Institut of Tokyo (% |5 2004).
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Figure Il. Self-Assessment Form

In this table, only the descriptors related to the categories of "Listening," "Spoken Interac-
tion," and "Spoken Production" are maintained. The purpose of this self-assessment form was to
give interviewees an idea of their language abilities that did not focus on the pernicious dichot-
omy "wrong versus correct answer, but rather, following the principles of the Common Euro-
pean Framework of Reference, it gave them a more empowering overview of the goals that they
could achieve in terms of communication in a second language.

Apart from the pedagogical purpose implicit in the activity of self-assessing their language
proficiency through CEFR Can-Do descriptors, this self-assessment activity gave the authors a
chance to compare the students' perceived language abilities with the interview profiles assessed

by the interviewers.
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2. Methodology

The authors sought to compare the results of the interview profiles given to students by the
interviewers against the results of students' own CEFR self-assessment. This comparison is
based on a simple numerical analysis of interview profiles versus self-assessment profiles, in
which Al is assigned numerical value 1, A2is 2, Bl is 3, B2 is 4, Cl is 5, and C2 is 6. All student
profiles — both the interview and self-assessment — were transferred into numerical values

based on this scale through Microsoft Excel. The results will be described in the next section.

100%
90
80
70%
60%
50%
40
30%
20%
10%

0%

2017 Self: 2017 Self- 2017 Self- 2017 Self- 2017 Total Self- 2017 Interview Profiles
Results for Interview Results for Interview Results for Interview Results for Interview Assessment Results (759) (814)
Profile A1(377) Profile A2 (269) Profile B1 (89) Profile B2+ (24)

®

®

R

mPre-Al WAL A2 BBL Mgy (g c1)

Figure Ill. Comparison Between Interview Profiles and Self-Assessment Results — 2017

3. Findings

Figure III represents a comparison between the self-assessment results and the interview
profiles for the academic year 2017-2018. The first four columns on the left side of the figure show
the results of the self-assessment profiles divided into interview profiles. After the authors col-
lected the self-assessment results, they calculated the average between listening, spoken interac-
tion and spoken production of each interviewee. Consequently, they divided all the self-assess-
ment results in four groups, according to the interview results, namely Al, A2, Bl, B2+ (which

means B2, C1 and C2 combined). Since the original CEFR Self-Assessment Grid does not provide

_6_
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any descriptors for the Pre-Al level, the authors decided not to consider all the forms resulting in
the Pre-Al range, because they thought it was possible that some students might have misun-
derstood the instructions, thus leaving the self-assessment form blank and incomplete.

All the CEFR levels (Pre-Al, Al, A2, Bl, B2+) are represented in different shades of gray.
The four columns on the left side of the figure seem to show a clear pattern. In fact, it seems that
there is a certain degree of consistency between the self-assessment results and the interview
profiles, which means that, from the interview profiles Al to those in the B2+ range, students
seemed to gradually self-assess themselves at higher levels of language proficiency.

The right side of the figure shows a clear comparison between the total self-assessment re-
sults (second column from the right) and the interview results (first column from the right). What
seems to be clear from the interview results is that, in accordance with Tono and Negishi (2012),
more than eighty percent of the students were assessed either Al or A2, and only a limited num-
ber of students were assessed at the Bl level or higher (it might be useful to add that very simi-
lar results were also obtained in 2015 and 2016). On the other hand, there is an evident discrep-
ancy between the interview results and the self-assessment results, given that less than 65% of
the students self-assessed themselves either Al or A2 level, and roughly 30% of them self-as-

sessed themselves at the Bl level. Considering that this self-assessment procedure was imple-

100%
90%
80%
70%
60%
50%
40%
30%
20%

10%

0%

2016 Self: 2016 Self- tent 2016 Self- 2016 Self- 2016 Total Self- 2016 Interview Profiles
Results for Interview Results for Interview Results for Interview Results for Interview Assessment Results (714) (820)
Profile A1 (306) Profile A2 (299) Profile B1 (80) Profile B2+ (29)

mPre-Al WAL WA2 WB1 Mg, (2, c1)

Figure IV. Comparison Between Interview Profiles and Self-Assessment Results - 2016
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mented in 2016, it is important to note that in both 2016-2017 and 2017-2018 the results of both
self-assessment and interviews are quite similar. Figure IV shows the same type of comparison
chart between self-assessment results and interview results, this time in relation to the academic
year 2016-2017.

4. Discussion

The data collected give the opportunity to make a few considerations. As Runnels (2013)
pointed out, it seems to be normally assumed that, "for self-assessment surveys in particular,
[Japanese survey-takers are] subject to Japanese cultural factors related to modesty" (p. 5; see
also Matsuno, 2009). Yet, the data seem to show that students, at least in this specific case, might
have been more lenient toward their listening and speaking skills compared to the results of the
placement interviews. It is important to point out that the self-assessment form was only related
to listening, spoken interaction and spoken production, and it did not have any descriptors for
reading and writing skills, meaning that, if students were asked to assess their reading and writ-
ing proficiency as well, the self-assessment results could have been different. What seems to be

sure from the self-assessment results is that, as can be noticed in figures V-VI, by considering Al

Self-assessment Results According to Interview Profile A1 (2017) Listening | opoken  [iiSpoken AloL oo
Interaction | Production
250 Al Students| 377 377 377 377
Mean| 2.08 1.65 177 1.83
200 Mode| 2.00 2.00 2.00 2.00
2.00 2.00 2.00 2.00
idpoint| 3.00 1.50 2.50 2.33
150 igh| 6.00 3.00 5.00 4.33
0.00 0.00 0.00 0.33
7.00 4.00 6.00 5.00
100 0.75 0.64 0.86 0.63
) I I I I
- [ e
0 (Pre-A1) 1 (A1) 2 (A2) 3 (1) 4 (B2) 5 (1) 6 (C2)
W Listening @ Spoken Interaction Spoken Production M Average
Self-assessment Results According to Interview Profile A2 (2017) Listening|, SPOKen. [ Spokenl i\, 00
Interaction | Production
160 A2 Students| 269 269 269 269
Mean| 2.26 1.83 2.04 2.05
140 Mode|  2.00 2.00 2.00 2.00
2.00 2.00 2.00 2.00
120 idpoint] 3.00 3.00 2.50 2.83
100 igh| 5.00 5.00 5.00 4.67
1.00 1.00 0.00 1.00
80 5.00 5.00 6.00 4.67
0.81 0.68 0.89 0.68
60
40
’ I i
, =N
0 (Pre-A1) 1 (A1) 2 (A2) 3 (81) 4 (82) 5 (c1) 6 (C2)

M Listening M Spoken Interaction Spoken Production M Average

Figure V. Self-Assessment Results According to Interview Profiles A1-A2

_8_
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Self-assessment Results According to Interview Profile B1 (2017) Listening|, SPoken [ sSpoken f, o
Interaction | Production
45 B1 Students 89 89 89 89
w0 2.36 2.36 221 221
2.00 2.00 2.00 2.00
35 Median| 2.00 2.00 2.00 2.00
Midpoint__3.00 3.00 3.00 2.67
30 igh| 5.00 | 5.00 5.00 433
2 1.00 1.00 1.00 1.00
5.00 5.00 5.00 4.33
20 0.86 0.86 0.98 0.80
15
10
: I i="l
0 . = ==
0 (Pre-Al) 1 (A1) 2 (A2) 3 (81 4 (82) 5 (c1) 6 (2)
W listening M Spoken Interaction  © Spoken Production M Average
. . . S""kef' "SpJoke_n Average
Self-assessment Results According to Interview Profile B2+ (2017) o o T
12 ; 2.38 2.54 2.57
! 3.00 2.00 2.00
0 i i ! 2.00 2.00 2.50
idpoi Y 2.50 3.00 2.83
s i . 4.00 5.00 4.67
. 1.00 1.00 1.00
s ! 4.00 5.00 4.67
K 0.86 1.00 0.87
4
2 II [] ] I i
. ] E =
0 (Pre-A1) 1 (A1) 2 (A2) 3 (81 4 (82) 5 (cy 6 (C2)
M Listening ™ Spoken Interaction Spoken Production M Average

Figure VI. Self-Assessment Results According to Interview Profiles B1-B2+

=1, A2=2, B1=3 and so on, then the total average self-assessment result becomes 2.16 on a scale
that goes from 1 to 6, which means that, at least in this specific case, the idea that Japanese sur-
vey-takers normally tend to choose neutral responses seems to be in contradiction with the data
collected (see Runnels, 2013; Dornyei & Taguchi, 2010).

On the other hand, the fact that a relatively limited number of students (at least in compari-
son with the interview results) chose Al as well as B2 or higher levels could be related to the fact
that low-achieving students might consider their proficiency level as higher than it really is, and,
vice versa, high-achieving students might feel that their English proficiency is still too limited
compared with their expectations. While this assumption is, at this stage of the research, nothing
more than speculation, it might be useful to notice that the same trend was already observed
with the self-assessment results of the academic year 2016-2017, and it might be interesting to
compare the self-assessment results with other data collected, for example the nervousness level
of the interviewees as perceived by the interviewers, or the answers collected through the post-

interview questionnaires handed out to the interviewees after the interviews.
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5. Conclusion

As already mentioned, further research needs to be done on many levels, for example in
terms of error variance (Brown, 2005). In this sense, the researchers are trying to collect a num-
ber of video interviews from a variety of different student populations (for example, at the Uni-
versity of L'Aquila in Italy) in order to test the flexibility of the protocol system in different social,
cultural, and linguistic contexts, and also to use Rasch analysis (Boone, Staver, & Yale, 2015) to
test the norming process and study the protocol system from the interviewers' point of view.

Among the other aspects that the authors are planning to investigate, there is how to fur-
ther streamline and simplify the norming session for the academic year 2018-2019 through a
blind assessment based on developed and updated protocols, as well as practice interview ses-
sions with local high schools in order to test the interview system at the secondary level of educa-
tion. In addition, to further simplify the interview and assessment process for interviewers, a
more detailed analysis of the CEFR descriptors will be conducted, and new ways to develop a
flexible user interface for various contexts will be explored (for example, through the use of tab-
lets or laptop screens to display the interview protocols rather than single sheets of A4 paper.)
To study more in detail the interview system in affective terms for the interviewees, further
breakdown and analysis of interviewee self-assessment and interview profile will be conducted,
and, based on the questionnaires that interviewees compiled after the interviews conducted dur-
ing the academic years 2015-2016 and 2016-2017, a qualitative analysis of the interview experi-

ence will be conducted.
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A Pilot Investigation into Japanese Speakers’ Perceptions and
Attitudes of Dialects in Fukui Prefecture

Christopher Hennessy

Abstract
Recent research papers in perceptual dialectology have shown strong evidence for
awareness, use, and affinity towards a Hokuriku dialect (Tanaka et al. 2016; Aizawa
2012). However, these recent research advances have a gap in that the dialect-rich Ho-
kuriku area is described as one dialect boundary. The author conducted a pilot survey
in November of 2017 to identify in general the perceptual dialectology map of Fukui
Prefecture, understand a number of different aspects of attitudes towards the Fukui
dialect, and further define the overall perceptual dialect maps of the Hokuriku region.
This survey included 64 respondents from inside and outside of Fukui. Results indicated
that Fukui natives tend to describe three overarching dialect boundaries within Fukui
Prefecture (Fukui dialect, Kansai dialect, and Ono dialect) compared to two described by
Fukui non-natives (Fukui dialect and Kansai dialect). Furthermore, the research showed a
tendency for Fukui natives to find their own northern Fukui dialect to be the most
pleasant, but there were also a large number of northern Fukui natives who described
the Kansai dialect spoken in the southern part of the prefecture as most pleasant. Fi-
nally, both those from the northern and southern parts of the prefecture described each

other other's dialect as either "slightly different" or "completely different."

Keywords: perceptual dialectology, dialect consciousness, Japanese linguistics,

dialectology, Fukui dialect

1. Introduction

The author, as a recent resident of Fukui City in Fukui Prefecture, conducted small-scale re-

search in 2015 and 2016 using perceptual dialectology research tools, such as questionnaires and
interviews, with local foreign residents of Fukui City and local Japanese residents native to
Fukui City to understand and assess perceptions of the local dialect (Hennessy & Kuwabara
2017; Hennessy & Kuwabara 2016). Within the above research, participants described a number
of different perceived dialect boundaries within Fukui Prefecture. Based on that, the author be-
gan investigating these perceptual dialectology maps in other research and discovered both

Tanaka et al. (2016) and Aizawa (2012), which suggested different attitudes towards the Ho-
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kuriku dialect, but did not look deeply into the attitudes towards dialects within Fukui Prefec-
ture.

To fill this gap, the author has conducted a small-scale pilot investigation that seeks to un-
derstand more the attitudes and perceptions towards dialects within Fukui Prefecture from both
a Fukui native and non-native perspective. Specifically, the author will investigate: (1) percep-
tions of the number of dialects within Fukui Prefecture, (2) the areas and names of those dialect
boundaries, (3) the level of pleasantness respondents feel towards the different dialects described,

and (4) the level of similarity between the dialects described.

2. Methodologies

In this section, the author will describe the research method utilized for collecting data from
the 64 respondents, as well as the methods for determining the number of dialects, the naming of
those dialects, the pleasantness level respondents have towards a dialect, and the similarity level

the respondents feel between described dialects.

2-1. Questionnaire

The author chose to use a questionnaire-style survey because of the ease in collecting larger
amounts of data compared to other methods such as research interviews used in the author's
previous research (Denscombe 2017). The research used standard demographic questions as well
hand-drawn map methods utilized over many years in the field by Preston (1989; 1999), Long &
Yim (2002), and Long (1999). The initial demographic portion contained seven questions in Japa-
nese: (1) Gender, (2) Hometown, (3) Age, (4) Often-used dialects, (5) Occupation, (6) Length of time
lived in Fukui Prefecture and areas lived, and (7) Length of time lived outside of Fukui Prefecture

and areas lived. The hand-drawn map section of the questionnaire is described in detail below.

2-2. Hand-Drawn Maps

Respondents were given a blank map of Fukui Prefecture with only city lines. They were
then given directions in Japanese to: (1) draw circles over areas where they believe dialect
boundaries occur, (2) give dialect names of drawn areas, (3) numerically rank the drawn areas
from the most pleasant dialect to least 'pleasant' dialect, where '1' equals the most pleasant dialect,
and (4) assign the drawn areas a similarity ranking to their own spoken dialect from (A) to (D),
where (A) equals the same, (B) equals slightly different, (C) equals very different, and (D) equals
incomprehensibly different. The research tools described in (1), (2), (3), and (4) are utilized in much
of the previous literature in the field (Preston 1989; Preston 1999; Long 1999; Long & Yim 2002;
McKinnie and Dailey-O'Cain 2002).
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Figure 1: An example of the Fukui Prefecture map used

2-3. The Respondents

For the purpose of this small-scale research, the author received 64 completed question-
naires. All participants were affiliated with a national university in Japan, either as an employee
or student. Of the 64 questionnaires collected, 10 were discarded for various reasons such as not
being completely filled out or using the city administrative lines seen in Figure 1 as dialect
boundaries, essentially identifying every city as having its own dialect.

Of the valid 54 questionnaires left, 39 were from Fukui natives and 15 were from non-natives.

The age range of respondents is described in Figure 2:

Fukui Native
Age Range | Number of Respondents
10s 16
20s 10
30s 3
40s
50s
60s
TOTAL 39
Fukui Non-Native
10s
20s 7
TOTAL 15

Figure 2: Age range of respondents
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Among these, all had demographic questions and hand-drawn areas completed for general
use, but some were not complete with regards to dialect naming, pleasantness level, and similar-
ity level. However, even if these latter sections were not completed, the questionnaires were still

utilized for their dialect boundary element.

3. Dialect Boundaries in Fukui

In terms of phonology, grammar, and vocabulary, there are two overarching dialect bounda-
ries in Fukui as given in descriptive linguistics: (1) Reihoku — the northern area, and (2) Reinan —
the southern area. The boundary split occurs at the furthest north part of Tsuruga City, which is
also an area of a geographical split due to a mountain range within the prefecture. The Reihoku
dialect belongs to the overall set of dialects in the Hokuriku region which comprises Fukui Pre-
fecture, Ishikawa Prefecture, and Toyama Prefecture. The Reinan dialect belongs to the Kinki set
of dialects, which also encompasses major cities such as Osaka and Kyoto. The grammar of both
areas are similar, however the vocabulary can differ significantly (Sato 2003).

Within the Reihoku area, smaller dialect boundaries exist between the western and eastern
parts. In the west, the major cities of Fukui City, Sabae City, and Takefu City are considered ac-
centless. However, both Ono City and Katsuyama City in the eastern part of Reihoku are consid-
ered part of the Keihan-type accent dialects, which are best represented again by Kyoto and
Osaka (Kindaichi 1977). Ishikawa Prefecture and Toyama Prefecture, situated north of Fukui
Prefecture, are also considered part of the Keihan-type accent dialects, meaning the accentless
western part of Reihoku in Fukui Prefecture is surrounded by otherwise Keihan-type dialects, a

remarkable phenomenon.

4. Fukui Native Spoken Dialects

In this section, the author will highlight some major parts of the data reflecting Fukui native
respondents' own evaluation of their spoken dialects in the demographic section. Out of the 54
valid questionnaires received, 39 were from respondents who identified their hometown as
within Fukui Prefecture. From those 39 respondents, there were 29 who identified one specific
dialect spoken, with six indicating two dialects spoken.

By far the most named dialect spoken was Fukui dialect, which 26 respondents gave as their
spoken dialect. All of these listed their hometown as somewhere in the western part of Reihoku.
There was only one respondent who listed their hometown as Ono City, however, they also listed
their dialect as the Ono dialect, giving evidence towards a dialect split perception between the
east and west parts of Reihoku noted above by descriptive linguists. Finally of note, there were
two respondents who listed their hometown as Tsuruga City. Both listed Tsuruga dialect as their

spoken dialect, with one of them also citing Kansai dialect as a spoken dialect, suggesting some
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sort of perception split between the dialect spoken in Tsuruga City and the Kansai dialect, which

is the dialect centered in Osaka and Kyoto, as a whole.

5. Fukui Native and Fukui Non-Native Dialect Perceptions
In this section, the author will highlight the Fukui dialect boundaries drawn on the map by
respondents from both Fukui and not from Fukui. The data suggests two quite different percep-

tions of Fukui speech boundaries between these two sets of respondents.

5-1. Fukui Native Perception Maps

The dialects boundaries represented in the hand-drawn maps of the 39 Fukui natives sug-
gest an overall average of 3.03 dialects perceived within all of Fukui Prefecture. The mean and
mode of actual dialect number are both three, with a range of one to five.

As for the actual dialects with areas circled and described, 24 total perceived dialect bounda-
ries were identified once similar names over similar boundaries were collapsed into single catego-
ries (e.g. Fukui dialect and simply Fukui). Fukui dialect with a general placement over Fukui City
led the dialects described with 32 total responses, with a potential increase to 35 if the number of
respondents who circled the general Fukui City area but did not name the dialect specifically are
included. Following this, Kansai dialect with a general indication of the Reinan area had 18 re-
sponses. This number could be further increased by one if we understand one respondent's Re-
inan dialect-marked area as at least something different from what was perceived for the Reihoku
area. Thirteen respondents perceived an Ono dialect. This can also be increased to 18 if we in-
clude the five responses that indicated the general Ono City area, but did not actually give a
name to the dialect. The two dialects that followed were Tsuruga dialect with seven responses
and the Katsuyama dialect with six responses. Beyond the above, no description received over

three responses.

Perceived Dialect Number of Respondents
(Response rate > 3) | (Respondent total = 39)
Fukui 35

Kansai 19

Ono 18

Tsuruga 7
Katsuyama

Figure 3: Perceived dialects within Fukui Prefecture identified by Fukui natives

5-2. Fukui Non-Native Perception Maps

The dialect boundaries drawn and described by the Fukui non-natives have an average of
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2.07 dialects perceived per map. The mean and mode are both two, and the range is one to five.
Fourteen total perceived dialect boundaries were identified once similar names over similar
boundaries were collapsed into single categories. The main two dialects described are the Fukui
dialect and the Kansai dialect, both with nine responses. The Fukui dialect may be increased to 11
though if one response overtly labeled Reihoku dialect and another response of Reihoku area with
no specific dialect label were included. The Kansai dialect can increase as well by three to 12 if
the response of Reinan dialect plus the non-labeled responses indicating the general southern por-
tion of Fukui prefecture were included. Beyond this, no other dialect described garnered more

than two responses.

Perceived Dialect Number of Respondents
(Response rate > 3) | (Respondent total = 15)
Kansai 12

Fukui 11

Figure 4: Perceived dialects, within Fukui Prefecture identified by Fukui non-natives

5-3. Prototype Dialect Perception Maps of Fukui Native and Non-Natives

Using the average of three dialects based on the 39 Fukui native responses combined with
the three most described dialects by this same group — (1) Fukui dialect, (2) Kansai dialect, and (3)
Ono dialect — we can use the following respondent-drawn map as a prototypical perceived dia-

lect map for the Fukui native (Figure 5).

Figure 5: Fukui native-drawn map with Fukui dialect, Ono dialect, and Kansai dialect boundaries.
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Conversely, using the average of two dialects based on the 15 Fukui non-native responses com-
bined with the two most described dialects — (1) Fukui dialect and (2) Kansai dialect — we can use
the following respondent-drawn map as a prototypical dialect map for the Fukui non-native (Fig-

ure 6).

Figure 6: Fukui non-native-drawn map with Fukui dialect and Kansai dialect boundaries.

6. Dialect Pleasantness

In this section, the author will describe the respondents' perception of pleasantness towards
a dialect, which is based on ranking the dialects they have described on a pleasantness scale
where "1" equals the "most pleasant." Two particular points came through from data analysis.
The first is connected to the Reihoku Fukui native respondents’ perceptions of their home dialect
versus the Kansai dialect. The next has to do with Fukui non-native respondents’ perceptions of

Reihoku and Reinan.

6-1. Fukui Native — Home Dialect Pleasantness vs. Kansai Dialect Pleasantness

Out of the 39 Fukui native respondents, 30 filled out the dialect pleasantness ranking activity.
Of these 30 responses, 16 from the western part of Reihoku described the Fukui dialect as the most
pleasant of the dialects they described. Both the respondents from Tsuruga City described the
Tsuruga Dialect as the most pleasant, and the lone Ono City respondent described the Ono dialect
as the most pleasant.

The most interesting part of this portion of the research though is that 11 respondents who

are from Reihoku, the northern part of Fukui Prefecture, described the Kansai dialect, the dialect
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marked for Reinan, the southern part of Fukui prefecture, as the most pleasant dialect. This
means that these 11 respondents perceive the dialect they speak with in their daily life as in
some way inferior to a dialect separate from them. Perhaps this phenomenon is connected with
the popularity of the Kansai dialect within modern culture. Similar research in the perception of
Korean dialects has shown that the standard dialect being perceived as the most pleasant dialect
in Korean for many Koreans, despite the fact it is not their native dialect (Long & Yim 2002).
While not the standard dialect, the Kansai dialect more than any other enjoys a place among Japa-
nese dialects almost equaling that of the standard dialect. For similar reasons, perhaps Fukui dia-

lect speakers put more value on the Kansai dialect compared to their own dialect.

6-2. Fukui Non-Native — Reihoku vs. Reinan Split

In contrast to Fukui native speakers, non-native speakers seemed more split on the pleasant-
ness of the Fukui dialect versus the Kansai dialect. Of the 11 valid responses to the questions of
pleasantness, five perceived the Fukui dialect as the most pleasant, while six described the Kansai

dialect as the most pleasant.

7. Dialect Similarity

In this section, the author will describe respondents' perceptions of the similarity of de-
scribed dialects to their own home dialect. Respondents indicated this through a ranking scale
between (A) and (D). Describing the rankings of the scale, (A) is the same as their dialect, (B) is
slightly different, (C) is completely different, and (D) is incomprehensible.

Fukui Natives' Similarity Perception of the Opposite Side

In general, two points of interest arose from this data analysis regarding Fukui natives' dia-
lect perceptions. First, 21 Fukui natives from Reihoku viewed the Kansai dialect as "(C) completely
different" from their own Fukui dialect. A further 12 Fukui natives from Reihoku identified the
Kansai dialect as "(B) slightly different." On the opposite end of this, three respondents from the
Reinan area described the Fukui dialect as "(C) completely different." This suggests a reciprocal
perception between Reihoku and Reinan regarding the difference of their dialects, even if there is
some discrepancy between the actual level of difference. Furthermore, a number of these from
Reihoku who marked the Kansai dialect as "(C) completely different” from their own Fukui dialect
also marked the Kansai dialect as the most pleasant dialect, suggesting that great difference be-
tween a native dialect and another dialect is not a barrier to the pleasantness one derives from a

different dialect.
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8. Discussion

There are a number of points that can be summarized from the Fukui Prefecture perceptual
dialect map data presented in this paper. First, native Fukui people from the western part of Rei-
hoku identify themselves as speaking a Fukui dialect. Though far more scant, there is evidence
that shows native Fukui people from the eastern part of Reihoku identify themselves as speaking
something different from that of the western part, such as Ono dialect. This distinction conforms
to an overall dialect boundary division described in a traditional analysis by descriptive linguists
of dialects in this area, with the eastern part of Reihoku and all of Reinan considered part of the
Keihan-type family of dialects, and the western part of Reihoku considered part of a non-accent
area. The fact this western area is surrounded by Keihan-type dialect area could suggest that the
Fukui dialect itself may be some deviation from an older dialect.

Second, from descriptions of Fukui Prefecture's dialects through hand-drawn maps, we
know that Fukui natives perceive on average about three dialects within Fukui Prefecture: (1)
Fukui dialect, (2) Kansai dialect, and (3) Ono dialect. This is in slight opposition to Fukui non-native
respondents, who identified the same two Fukui dialect and Kansai dialect, but failed to describe as
a whole a third Ono dialect. This suggests that people from Fukui in general perceive more dia-
lect difference in Fukui Prefecture than those who are not from Fukui. However, this survey was
limited particularly with regard to non-native Fukui respondents, as almost all had lived in Fukui
for only one or two years. Fukui non-natives who have lived longer might further identify in line
with Fukui natives, and so more research is necessary.

Third, on a whole, those from Fukui believe that their own spoken dialect, the Fukui dialect,
is the "most pleasant." However, nearly one-third of the valid responses from Fukui natives born
in the northern Reihoku area actually identified the southern Reinan dialect, the Kansai dialect, as
the most pleasant. The reason for this may lie in the perceptions towards the more cosmopolitan
Kansai dialect versus the more provincial Fukui dialect. In previous research, the author through
research interviews discovered a sense of "embarrassment” from many Fukui native participants
towards speaking the Fukui dialect when in the Kansai area (Hennessy & Kuwabara 2016). This
phenomenon has been described in previous literature as a "dialect inferiority complex" (Long &
Yim 2002).

Finally, though part of the same prefecture, the great majority of respondents from both Rei-
hoku and Reinan perceive the other's dialect as at least "slightly different," with the majority go-
ing further to say the two dialects are "completely different." These perceptions may have an ef-

fect on both Reihoku and Reinan natives' attitudes towards each other.

9. Conclusion

Though on a small scale, this pilot investigation into a detailed perception map of dialects in
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Fukui Prefecture gives many insights for understanding how Fukui natives perceive their own
dialect boundaries. The author hopes to replicate this research on a larger scale not just for
Fukui Prefecture, but all of the Hokuriku region in order to have a more detailed understanding
of the dialect perception mapping project of the whole of Japan that has been conducted by
Tanaka et. al (2016) and Aizawa (2012), which focused on larger regions such as Hokuriku as op-
posed to specific prefectures. Also, further mapping based on characteristics such as age, sex,
profession, hometown, among others is necessary to have as complete a picture of the perceptual
dialect map of the Hokuriku area as possible.

The current goal of the author is to use this research and future research based on it to start
creating a system for understanding dialectal importance within the Hokuriku region, which
then may be used for connecting to other research, such as dialectal levelling and dialectal need,
particularly with regard to learners of Japanese as a second language who live within the region.
This system, if successfully developed, could be further utilized to inform Japanese language edu-
cation within Japan as a whole to help more successfully integrate non-Japanese into the local

Japanese community.
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An analysis of the errors concerning the meaning of vocabulary on the reading processes for aca-
demic papers of intermediate Japanese learners from non-Kanji cultures

—from the observed data of the process of reading academic papers concerning educational
practices

Yoko Kuwabara

This paper investigated the reading processes for academic papers by intermediate Japa-
nese learners from non-Kanji cultures. The results showed that there are five main types of diffi-
culties in reading academic papers which learners who have just started to learn how to read
academic papers will encounter.:

(a) to divide Hiragana-character strings into the appropriate words

(b) to read appropriately the sentence final expressions of literary forms with the sentence end-
ing "de aru"

(c) to distinguish the Kanji characters from different Kanji with similar shape

(d) tolook up the word meaning by dictionary

(e) to chose appropriate meanings of the words or example sentences from a dictionary and to

understand the meaning of technical terms.

Keywords: academic papers, reading process, intermediate Japanese learners from non-Kanji cul-

tures, educational practice



Improving ESL Using a Global Videoconference

Improving ESL Using a Global Videoconference
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Abstract
This paper examined using ODL (open and distance learning) technology in the class-
room, specifically videoconference, to improve language learning skills for K-12 to first
year university students. This is part one of a planned four part research that uses vide-
oconferencing technolology in the classroom in the belief of creating a more efficient
ESL (English as a Second Language) classroom learning environment. Part one focuses
on the preliminary lesson plan for teachers who are interested in using videoconferenc-
ing technology in their classrooms. The three essential language learning components of
motivation, confidence and ability (Wu & Marek 2010) were intregal in the design of the

included module.

Definition:

"Videoconferencing is an active tool that incorporates audio, video, computing and communi-
cations technologies to allow people from different locations to collaborate face-to-face in real
time, and share all types of information including data, documents, sounds, and pictures." (Ritzel,
2010).

Introduction

Videoconferencing (VC) as a tool for educational purposes, has been used for more than
three decades (Aydin, 2012). Szeto (2014) stated that it has been used for multi-campus teaching
and is often used to distribute lectures to students at remote sites. Although VC may be often
used as a tool to enhance student learning, more should be done to incorporate it into the modern
classroom. Kan stated that educational professionals are catching up however, videoconferencing
is already rapidly grown in business and industry because of its cost and time saving benefits
(Kan, 2011).

Connecting students at remote locations with others for enhancement of educational experi-
ences seems less of a challenge than before (Szeto, 2014). However, intensified communication
across country borders still require detailed planning and the use of a substantial number of
pedagogical strategies (Kan, 2011).

The lesson module described in this paper focused on a plan for incorporating learning stan-

dards created for American schools as a means for improving English language education for lan-
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guage learners primarily in rural areas in Japan. A major reason for the creation of the pilot is to
provide students who will travel abroad a "pre-travel abroad" experience by videoconference
with ESL students in other countries. Part one of this research focused on the preliminary lesson
plan. Part two will revise part ones' lesson plan based on feedback from the student test group
questionaires and peer suggestions. Part three is expected to have a working model ready for ap-
plication in the classroom. Part four will finalize the research and compile data collected into a fi-
nal paper. A pilot lesson plan to organize cross-cultural communication for such an "intensified"

program will now be discussed.

Subject Matter:
Improving ESL (English as a Second Language) Using a Global Videoconference

Method and Design
A Pedagogical Approach:

The mode of teaching will attempt to use synchronous videoconferencing. This mode facili-
tates a type of real-time "face-to-face" VC communication between the home country and another
global classroom, which will possibly provide students timely opportunities to practice speaking
English with peers.

The pedagogial approaches that will be attempted will require joint team-teaching efforts
between the classrooms using the “World Language Learning Goals” and lesson plan, located the
appendix section, in an attempt to create an interactive learning environment for the instructors
to observe students. This approach,theoretically, could increase the probability that students will
improve and retain the language skills learned in the lesson. Peer-to-peer learning and the dis-
tributed learning approaches will be used. Students will work with their peers in a global class-
room to practice their English (Davis and Niederhauser, 2007).

The instructors will be largely passive which should allow the less advanced language learn-
ers to benefit from the experience of working with potentially more advanced language learners
(Read, 2005). The cross-cultural collaborative work approach will also be used as students com-
municate with one another about their individual cultures. Student-generated content will be

used as part of this approach (McCarty, 2006).

Standards and Key Concepts:

The following is a partial listing of language concepts borrowed from the Maryland Depart-
ment of Education to be used only for the preliminary lesson plan as a reference. Newly created
concepts and goals will be created during the revisal period based on feedback from the student

test group questionaires and peer suggestions.
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World Language Learning Goal (In title only) — (Maryland Department of Education, 2003)

Rationale:
To meet language learning educational requirements, students need to meet the communica-
tion standards.
Goal: To build language skills and confidence in speaking English as a second language (ESL)
by using Microsoft Office and Web 2.0 technologies such as facebook/Skype for students. In addi-

tion to students generated content written and verbal content in English.

STANDARD 1.0 Communication
1.1 Interpersonal: Students exchange information orally and in writing in the target language in
a culturally appropriate manner to provide and obtain information, express feelings and emotions,

and exchange opinions.

Beginning Indicator: Students engage in brief exchanges about personal interests in the target
language.
Objective a. The student will ask and answer simple questions related to family and self.
Objective b. The student will exchange personal preferences, emotions and opinions.
Objective c. Express personal needs.
Objective d. Ask for repetition and repeat to ensure understanding.
Objective e. Exchange brief messages, emails, postcards, and letters.

Objective f. Give and follow simple directions.

1.2 Interpretive: Students understand and interpret the target language in its spoken and written

form on a variety of topics.

Beginning Indicator: Students understand spoken and written language on very familiar topics in
the target language that promote the learning of basic linguistic structures.
Objective a. Interpret the basic message from spoken and written texts that are on very fa-
miliar topics.
Objective b. Identify the main idea and some supporting details from authentic spoken and
written texts that have visual support.
Objective c. Demonstrate understanding of developmentally appropriate information gained

through active listening or reading by applying it to a different context.

1.3 Interpretive: Students present information, concepts, and ideas to an audience of listeners or



FIRHESHI% #25

readers on a wide variety of topics in the target language.

Beginning Indicator: Students make short presentations and write simple verbal communication
on very familiar topics in the target language.
Objective a. Write and deliver short descriptions about very familiar topics of personal in-
terest.
Objective b. Tell or write a brief story, journal entry, or blog.

Objective c. Present songs, short poems, impromptu skits, or dialogs.

Major Assignments:

Each one is finished at the end of one of the module units. There are five:

1) Prepare presentation introducing the class to the guest classroom class. Include informa-
tion on daily life in the local community.

2.) Participate in video conference discussion on daily life.

3. Particpate in video conference presentation on one cultural practice (chosen by students).

4.) Participate in role play exercises illustrating cultural practice chosen in assignment 3
above.

5.) Complete a joint letter/email inviting new global classroom students to participate in the

cultural practice. The letter will outline the guest students' role in the practice.

Summary of Classroom Module:

The purpose of the module is to increase both the technical language skills and the speaking
confidence levels of beginning-level, ESL students.

Speaking only English, students work with a class of students who tested at a slightly higher
level of English language proficiency. The two classrooms become familiar with each others daily
living habits and at least one cultural practice. Moderated video discussion forums allow students
to share ideas and experiences. To reinforce language skills and to build speaking confidence,
students give a presentation via video conference. The module culminates with development and
presentation of a letter of appreciation.

Students who complete this module should be able to discuss the key aspects of the daily
lives of global classroom students. In addition, their confidence level when speaking English
should increase. Each class gives the presentation to the partner classroom. Each classroom audi-

ence rates the presentation.

Background:

The module utilizes language learning standards from the Maryland State Curriculum,
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World Languages standard to measure student progress. It is designed to help beginning-level
conversational English students achieve the "beginning indicators" of Standards 1 and 2 of the
curriculum ( Maryland Department of Education, 2003). Students studying English for at least 2

years should be a requirement.

Time Frame:

There are five units with five 60 minute lessons each with a total class time of 90 minutes.
There are expected to be some slow-learners in the class. The length of the unit may be altered if
some students are having a hard time using and retaining the information they learn during this

unit.

Subject/Grade Level:
The subject is ESL (or other comprable English class). The module is based on standards
from the Maryland Deparment of Education. The guest classroom speaks English at a slightly

higher level of proficiency.

Key Challenge:
Motivating students to actually talk only in English might create some challenges for the in-

structor. Consequently, it may take longer to complete this unit.

Prior Knowledge:
e Students have studied English for at least 2 years.
e Students will know how to use the Internet and laptop computers.
¢ Students will know how to function with tools such as Microsoft Office
e Students will have had some experience creating PowerPoint presentations.
e Students will have general knowledge of the concept of video- conferencing.

e Students should have prior experience conducting research on the Internet.

Technological Activities
Students will:
e Use Microsoft PowerPoint to create presentations.
¢ Use email to communicate with students.
e Use the Internet to research the daily lives and cultural practice of each group of stu-
dents.
e Use videoconference tools to collaborate with other students.

e Use Microsoft Word to create a letter of appreciation.
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Essential Questions:
Students will be able to answer the following questions about their country and the guest
classroom's country.
e  What are the daily practices of the global classroom students?
e How can I communicate the daily practices of my community to the global classroom
students.
e How can I describe one cultural practice of the the global classroom students in Eng-
lish?
e  How can role plays be used to teach important lessons?
e  What makes a role play strong? Weak?
e  What are the most important oral and written presentation skills?
e How can I deal with feelings of shyness when speaking English?

e What is the value of learning about other cultures?

Conclusion

This paper sought to explore using ODL (open and distance learning) technology, specifically
videoconference, in the ESL classroom. The aim was to improve students language learning skills.
As this is the first part of a four part plan, more research, data collection, and revisions are
needed.The three essential language learning components of motivation, confidence and ability
were an intregal part in the design of the included module. Videoconference as a tool for educa-
tion purposes has been used for more than three decades (Aydin, 2012). The lesson focused on a
plan of incorporating learning standards created for American schools as a means for improving
English language education for language learners primarily in remote areas in Japan and other
global classrooms around Asia. This pilot program module to organize cross-cultural communica-
tion plan will require further research. The next step in research is collecting data based on feed-
back from student test group questionaires and peer suggestions to be processed into informa-

tion for the second stage.
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Improving ESL Using a Global Videoconference (Preliminary Lesson Plan)

Lesson Outline — Unit 4

Summary

During this lesson students will create role plays in English based
on their Internet research and discussions with the guest class-
room. Each role play is a demonstration of one cultural practice
observed by students. Students will work in groups of 4. Role
plays will be presented simultaneously to home and guest class-
rooms. This module helps students build their speaking confi-
dence and their ability to connect concepts in English.

Starting Activity

Classroom lecture introducing the "role plays." Detailed descrip-
tions of how one can learn from role plays will be included. Stu-
dents have not previously been exposed to this method of learn-
ing. Students will watch DVDs of students engaged in role plays
in both Japanese and English. Guest classroom instructor will use
same video recording.

Formative Assessment

® Quiz on "role plays" as a learning tool and the English vo-
cabulary associated with role plays.
e Writing a 10-line role play in Japanese and English.

Summative Assessment

Playing a spoken part in a role play and submit a short evaluation
of classmates' role plays. Completing a quiz on the cultural prac-
tices presented during the unit.

Day 1 Day 2 Day 3 Day 4 Day 5
(sample lesson
plan page 11)
Whatis arole | What makesa | As partof an As part of an Name some
play? role play assigned small assigned small things that
effective? group, decide on a group, finalize and stood out
Getting the role play topic and | rehearse role play. about
message beginning outlining amongst the
across a script. cultural
presentations
you saw.

How do role
plays help us
learn?

Review role

Group leader

Perform role play to

Describe one

plays on DVD summarizes role local and global or more
and identify play plan. Each classroom as part cultural
their strengths | group gets feed of assigned small practices
and back from peers group. Observe role | presented.
weaknesses and instructor. plays of classmates

of role plays.

and submit a short
evaluation (factors
to rate and scale
provided by
instructor)
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Lesson Plan for Unit 4, Day 4

Lesson Title and
Length

Composition and Presentation: Creating and performing a role play

Grade Grade 10 (Japanese system), students' English proficiency is developing
Level/Subject Subject Area — Conversational English, English reading, writing, and
Area comprehension
Concept/Topic Communicating lessons in English via role-play.
Overview & Students have spent the last three days understanding role plays, learn-
Purpose ing to identify the strength and weaknesses in a role play and under-
standing how role plays can be used to teach important concepts.
Education Maryland World Language Learning Goals
Standards Goal 1 - Students exchange information orally and in writing in the tar-
Addressed get language in a culturally appropriate manner to provide and obtain in-
formation, express feelings and emotions, and exchange opinions.
Objectives e Role play writing.
(Specify e Participating in a small group.
skills/information e Performing a role play.
that will be e Evaluating role plays.
learned.)
Technology Use e Students will access global network, ePals.
e Students will set up video projector for video conference.
e Students will complete online evaluations.
e Students will Microsoft Word to write role play scripts.
Information Students will be know how to acces various global networks.
e Students will understand the definition of a role play and the ele-
ments needed to create one.
e Students will understand how to identify the strengths and weak-
nesses of a role play.
Verification Objectives have been successfully achieved when the student partici-

pates fully in writing a role play. Instructor and supporting members
will sit with each small group for 5-10 minutes to observe students' con-
tributions. Students will perform a speaking role in their group's role
play. English pronunciation and context should be at least average based
on the rubric for this module. Students will complete an evaluation of
classmates' role plays. Students will participation in review discussion of
material presented by other students. Students will achieve 70% on final
quiz reviewing cultural practices presented by other students.
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Activity

30 Minutes: The students will work within their assigned small group,
selected from their classmates, to finalize and rehearse their role plays.

During the previous three days, the instructor and supporting members
observed the students and recorded their technical and social compe-
tency levels: fast-learner/leader, average-learner/follower, and slow-
learner/lagger. This information is written in the notebook marked
"Videoconference Module." Instructor assigned students to five groups of
four so that there is one fast-learner, two average-learners, and on slow-
learner per group.

30 Minutes: Students will upload their role plays to the class website.
Students at local and global classroom will give their presentations.

After each presentation, class will take 5 minutes to submit their evalu-
ations of the presenting group via the classroom website.

Presentations will be video recorded.

15 Minutes: Instructors lead discussion of the cultural practices pre-
sented by the groups. This is a joint discussion between the local and
global classroom. Instructor dismisses class.

15 Minutes:

Students will take a twenty-question quiz on role plays. The majority of
the questions will focus on writing and performing role plays.

Local and global classrooms will go over the quizes together, grade them
and then upload them to the class website.

Materials

Classroom notebooks.

Laptops

Pens

Computer stations/multi-media room
Video conference equipment

Differentiated
Instruction

e Slow-learners will be placed in groups with faster learners and aver-
age learners so that they can more easily access the information.

e Instructor will have supprrting members who will give additional
one-on-one support to slower learners during the classroom sessions.

¢ One element in the rubric will be "degree of improvement" so that
slow-learners are rewarded for the progress that they make even if
that progress falls short of the lesson goal.

e TTDY will be available for the hearing impaired.

Re-teaching

e Concepts and skills will be reinforced during the classroom discus-
sion period. Peer-to-peer learning will be encouraged during these
discussion.

Extension
Activities

e The top three groups (based on peer evaluations) will work with the
instructors during the next week to create a vodcast of their presen-
tation. Presentations will be uploaded to the class website and made
available to English learners in other grades
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The University Students' Process of Designing Learning Support System for a Foreigner in a
Japanese Elementary School ; A Coordinator's Reflection

Yoshiko Hanbara

This paper discusses how the researcher followed and reflected on the whole process of es-
tablishing a learning program support with university students of University of Fukui for minor-
ity children with foreign roots, more specifically on the case of M-chan. M-chan is from China and
is being supported by these University of Fukui students for two (2) years and eight (8) months
already — the longest support program the researcher is handling. The learning support pro-
gram initially started with only three university students; but has now grown and developed into
a much larger scale as more people and various organizations have been involved in the process.
Aside from M-chan, the university students supporting her learning have also been maturing —
taking a more positive and conscious responsibility to provide better support for her. Hence, in
order to actively contribute to these university students' growth, the researcher discusses the
cultivation of 'community of inquiry' as a product of accumulated experiences, practices and re-

flection cycles as a more sustainable model of support for these young practitioners.

Keywords: reflection, practice record, coordinator's practice
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Robert Dykes

Abstract
Research has shown that article selection is the single most frequently occurring error
with Japanese learners of English (JLE). This essay explores the a/an and the articles as
well as the oft overlooked zero article. The major attempts at creating systems to ex-
plain article usage are briefly covered before breaking down the reasons why JLE
struggle with articles. In a two-step conclusion the essay first explains that while many
detailed article systems and approaches exist they are too complicated and/or filled
with far too many exceptions to be taught to a non-native speaker of English. It sug-
gests that articles must simply be learned and memorized through practice and repeti-
tion for usage. Building upon that disheartening conclusion the essay recommends that
the best way to teach articles may be to not focus on them at all, but to integrate vari-

ous examples of article usage into basic grammar lessons.

Keywords: definite article, indefinite article, zero article, Japanese learners of English

1. Introduction

Articles may appear simple at first glance, but are one of the most problematic areas for non
-native speakers of English (Han, Chodorow, & Leacock, 2006; Master, 2002; Whitman, 1974). Arti-
cle usage errors are often more frequent with students whose L1 contains no articles (Han et al,,
2006). Chinese, Korean, and Russian are common examples. This paper will focus on common er-
rors by native speakers of Japanese, another language which contains no articles.

Articles traditionally fall into the definite, a/an, indefinite, the, and zero/null forms. They are
used as determiners (Fromkin, Rodman, & Hyams, 2003) to specify a noun phrase's (NP) definite-
ness or indefiniteness (Crystal, 1997). Eastwood (2002) adds that articles can also be used to indi-
cate a generalized meaning or to describe or classify an NP. Article usage is vast and the rules
governing them can be complex for native and non-native speakers of English (Master, 2002;
Palmer, 1947).

This essay will first cover the grammatical fundamentals of article usage. Next, the essay
will examine the types of errors common with Japanese learners of English (JLE) and the possi-
ble reasons behind the errors. Lastly, the essay will examine various pedagogical teaching sug-

gestions that may help decrease article usage errors.
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2. Grammatical Analysis of Articles in the English Language

In the English language, articles are some of the most frequently used words (Master, 2002).
They include a, an, the, and the zero article, sometimes referred to as the null article or Q. It
should be noted that some scholars (Master, 1997) differentiate between two forms of the zero ar-
ticle, calling them "null/zero" or "01/02" (Master, 2002). This essay will use zero article from this
point forth and it will be used to refer to any and all forms of the article in question. A and the are
among the top five most frequently used words in the English language; however, the zero arti-
cle occurs even more often (Master, 2002). Articles are a subclass of determiners (Fromkin et al,
2003), but they do not always function within this classification. There are four functions of arti-
cles, only two of which act as a determiner. These functions include: neither quantity nor deter-
miner, quantity alone, determiner alone, or both quantity and determiner (Whitman, 1974). Arti-
cles are most often divided into indefinite (non-specific), a/an, and definite (specific), the (Burton-
Roberts, 1976; Liu & Gleason, 2002). However, the zero article "is presumed to be both definite
and indefinite at the same time" (Berezowski, 2009, p. 2). Not all scholars view articles in such a di-
rect and dichotomic explanation of indefinite or definite. Whitman (1974) explains that while arti-
cles may appear in the same grammatical structure, there is a misconception that articles are pri-
marily the same, "differing only along a dimension of 'definiteness/indefiniteness' or 'specificity/
non-specificity. AZan and the are, in fact, entirely different syntactic entities, quite unrelated to

each other" (p. 254).

3. Articles
3-1. The Definite Article: the

Definite words "refer to a unique object insofar as the speaker and listener are concerned"
(Fromkin et al., 2003, p. 186). Within the subclass of articles, the, is the definite article. In the ex-
ample, "T bought a car", no assumption is made that a particular car is being referenced, simply a
description of an action that took place. However, in "I bought the car', it is assumed a certain car
is being referred to. According to Fromkin et al. (2003), it is common for indefinite articles to be
used in the beginning of a discourse and definite articles will later be used in pointing to an NP
whose referents are agreed upon by both the speaker and listener. In short, when using the, "the
speaker implies that the recipient should be able to identify the intended referent" (Juvonen, 2006,
p. 484). Traditionally the usage of the can be broken into 4 subcategories:

(a) unique referent e.g., the Pope; (b) referent physically present e.g., Pass me the pepper please;

(c) referent previously mentioned in the discourse; and (d) specific referent assumed to be

known to the hearer e.g., the man is standing behind you (Lui & Gleason, 2002, pp. 2-3)
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In addition to these 4 subcategories, Huddleston (1988) remarks that in rare cases the can also act
as an adverb of degree (e.g., The slower we move, the faster we die.).

Similar to many rules in grammar, if rules regarding articles used in discourse are broken,
then the sentence is viewed as unacceptable. For example:

A: The price on a red convertible I like was lowered yesterday.

B: What are you going to do?

A: T just bought the car.

If the final sentence was changed to:

A: T just bought a car.

Most people would consider this sentence now unacceptable. As Fromkin et al. (2003) points out,
the inclusion or lack thereof the can change the meaning of a sentence dramatically, for example:

The terrorists are in control of the government.

The terrorists are in the control of the government. (Fromkin et al.,, 2003, p. 212)

In the second sentence the government is in control over the terrorists which is a stark contrast
to the first sentence in which the terrorists are in control.

The can be used with any noun (Eastwood, 2002), but proper names are not usually preceded
by the. There are some exceptions such as The Statue of Liberty, The Big Apple, and The Ama-
zon. In the case of the William McDonalds, the is used to indicate the family of William McDonald.
An additional special case is when a noun phrase is modified by a prepositional phrase (e.g., The
America of the 50s..) (Fromkin et al., 2003).

3-2. The Indefinite Article: a/an

When using the a/an article, the speaker implies that the recipient should not necessarily be
able identify a specific referent (Juvonen, 2006). Unlike the, a/an is used with singular nouns exclu-
sively (Eastwood, 2002), but not all, only those that are considered countable (Palmer, 1947). How-
ever, it is not that straightforward. Most non-countable singular nouns can be converted to count-
able form (Palmer, 1947). Grass is typically a non-countable singular noun, but in "a grass of some
type could be planted here to stop erosion', grass is used as a singular countable noun. Palmer
(1947) outlines varied uses for indefinite articles, but differentiates between what he calls the
"two very distinct varieties" of the a/an article (p. 65). In the first case, it is acting as "the numeri-
cal or quantitative article" and is functioning as a "shortened and weaker form" of one (Palmer,
1947, p. 65). This is a way of showing less emphasis on the oneness of an NP. The other function of
a/an is to essentially mean "a certain”" (Palmer, 1947). In the example, "Oh, did you hear? There
was a shark at the beach today", a is referring to a "a certain shark".

Palmer (1947) goes on to explain various occasional uses for the indefinite article. "A some-

times means: any particular individual thing or person chosen at random as being characteristic of all
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others, or a thing called a or that sort of thing that is called a" (p. 66; italics in original). Another use for
a is when it means 'every' (Palmer, 1947). Only in these two last cases does Palmer (1947) feel that
a/an act as the true indefinite article.

Burton-Roberts explains in further detail the four functions of the indefinite article.

1. Generic determiner, e.g., a whale is a mammal

2. Specific indefinite determiner of subjects of non-generic sentences e.g., a whale struck the

ship
a. Determiner of objects in non-generic, non-copulative sentences,
e.g., the whale struck a ship
3. Attributive indefinite determiner of complement NP's in predicates, e.g., John is a scientist
4. Non-specific indefinite determiner, e.g., I'm going to marry a millionaire

(adapted from Burton-Roberts 1976, p. 427)

Burton-Roberts points out that a does not always point to a referent as we see in the third
function. John is the only referent. Burton-Roberts (1976) explains that in sentences like this, "sci-

entist" is simply attributing a "quality of being a scientist" onto John (p. 428).

3-3. The Zero Article

Berezowski (2009) points out that the definite and indefinite articles in English have been sin-
gled out and discussed in scholarly works as early as the mid-1500s. The concept of the zero arti-
cle in its current explanation did not begin to show up in scholarly works until about 60 years ago.
In the realm of linguistics, zero is "an abstract unit.. that has no physical realization in speech"
(Crystal, 1997, p.440). The zero article is when a NP does not require a determiner or in other
words, the zero article is the absence of an article (Berezowski, 2009). The zero article is some-
what controversial in that most scholarly articles and books on English grammar do not even
mention this odd part of speech (Berezowski, 2009). Hurford (1994) mentions that there is a defi-
nite article and an indefinite article and adds, "that's all — there are no more articles" (p. 18). This
non-recognition of the zero article may be creating the most confusion with English learners
while trying to understand the article system (Plamer 1947). Palmer (1947) feels that where we
find no physical article, what he has coined the alogistic (non—word) article, it "is perhaps the most
important point in connection with the learning of English article-usage" and adds "[t]he distinc-
tion between the and a is difficult enough, but where we find neither the nor a the difficulty turns
into hopeless perplexity" (p. 67). To add even more to zero article's controversy as an article,
when its existence is acknowledged, it is believed to be both indefinite and definite at the same
time (Berezowski, 2009).

Zero article usage can be better understood through the following six contrasting NP in
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which Master (2002) uses @ to represent the zero article.
1. mass (@ cake) vs. count (a cake)
2. general (O stone) vs. particular (a stone)
3. abstract (0 prison) vs. concrete (a prison)
4. adjective (O Fool that he was [=He was foolish]) vs. noun (He was a fool)
5. name (@ director of the program, ©® Dr. Smith) vs. description (the director
of the program, the doctor)
6. familiar (0 next week) vs. unfamiliar (the next week)

(adapted from Master, 2002, p. 337)

4. Usage Factors

Choosing the correct article is incredibly complex due to the nature of multiple heterogene-
ous factors and rules (Han et al, 2006; Palmer, 1947). Complicating things even further, "almost
every rule for articles has many exceptions or subrules" (Han et al,, 2006, p. 117). Palmer (1947) ad-
mits that with many of the exceptions that are to be found, often un-familiar terms such as insti-
tutions and proper names, can cause confusion and hesitation with even native English speakers,
e.g. "University College, London (a college in London named University) or The University College,
London, (The College of The University of London)" (p. 73). Colloquial factors also create an additional
set of exceptions (Palmer, 1947; Masters, 1997). Palmer (1947) states that they must simply be
memorized one by one.

Memorizing exceptions aside, scholars have made numerous attempts at bringing order to
the article system. Palmer (1947) has a very detailed list of rules that govern article usage; how-
ever, it is too long to summarize in this essay. His first and certainly most straightforward rule is
worth taking note of: "If a non-proper noun is not preceded by some special determinative word
(e.g. this, my, many, all, one) it must be preceded by one of the [articles]" (Palmer 1947, p. 62). Han et
al. (2006) has attempted to simplify the process by grouping the rules into lexical (e.g. countability
of the head noun in the NP), syntactic (e.g. use of superlative adjective, 'the best), discourse (e.g.
repetition usage), and general knowledge factors (e.g. colloquial usage).

Liu and Gleason (2002) report that, regardless of phrasing, article choice begins with the ob-
servation of the NP and then the determination of its semantic function. Their method attempts
to classify the usage of articles based on the observations of the semantic function of the NP. The
semantic function of the NP can be classified by two binary discourse options. The first is
whether the NP is a specific referent or not (+-SR). The other binary option is whether the hearer
knows the referent, referred to as (+-HK). From here, there are four combinations of the binary
options which help determine which article can and cannot be used (1. -SK , +HK 2.+SK, + HK 3.
+SK, -HK 4. -SK, -HK) (Lui & Gleason, 2002).
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While the 3 above examples make no explicit mention in their grouping process, phonemic
factors play a subtle role in the more precise article choice as Eastwood (2002) points out. "Before
a consonant sound the articles are a /9/ and the /39/. Before a vowel sound they are an /on/ and
the /o1 /" (Eastwood, 2002, p. 199).

a /o/shelf

an /n/ accident

the /o/self

the /1/ accident
It is the pronunciation of the next word which determines /a/ /n/ /1/, not the spelling.

Some difficult combinations:

a one day event an only child
a university an umbrella
a European country an error
a holiday an hour

(Eastwood, 2002, p. 199)

5. Common Errors by Japanese Learners of English

Research has shown that ESL learners make article errors in a consistent manner (Ro-
zovskaya & Roth, 2010). Japanese ESL learners are no exception. Bryant (1984) conducts re-
search in which he concludes that the majority of mistakes that Japanese learners of English
make are L2 errors (intralingual). However, these errors tend to be minor and do not have as det-
rimental an impact on communication as L1 errors (interlingual). L1 errors tend to originate
when languages, in this case, Japanese and English, have large syntactical differences, and stu-
dents "unconscious[ly] attempt to transfer to English certain native Japanese structures’ (Bryant,
1984, p. 1). In Bryant (1984) research, the single highest occurring error was an L1 error, incorrect
omission of the definite and indefinite articles. A similar conclusion is also reached by Izumi,
Uchimoto, Saiga, Supnithi, and Ishihara (2003). In their research data, they conclude overwhelm-
ingly that article errors are the single most frequently occurring mistake that Japanese learners
of English make, omission type errors being the most common. Other article errors include cor-
rect article selection of the indefinite or definite article and over-inclusion. Over-inclusion is a situ-
ation where the zero article is the appropriate choice, sometimes referred to as "error of commis-
sion" (Liu & Gleason, 2002, p. 4).

While article omission may seem like a small error, it creates sentences that are not only
grammatically incorrect, but will make them "extremely vague and nonspecific' (Bryant, 1984, p.
4). But why are articles so problematic? Master (2002) believes that just because of their sheer

frequency in the English language, it makes "continuous conscious rule application difficult over
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an extended stretch of discourse" (p. 332). In addition, he writes that "function words are normally
unstressed and consequently very difficult if not impossible for an non-native speaker to discern,
thus affecting the availability of input in the spoken mode; and the article system stacks multiple
functions onto a single morpheme" (Master, 2002, p. 332). The different functions that are often

stacked include definiteness, countability, and number.

6. Pedagogical Implications

It is without question that teaching articles to a JLE can be a daunting task. Liu and Gleason
(2002) refer to it as "hard grammar" and write, in regard to ESL, that it is often considered "very
difficult if not impossible to teach" (p. 2). Similarly, Master (2002) reports that "there are some who
maintain that the system is not learnable in any conscious way and is therefore not teachable" (p.
334). Fortunately, Master (2002) does not feel that way and responds to such sentiment with "[if]
we remain critical of any misuse of the article system, we are obliged to provide some means for
them to understand and utilize the system" (pp. 334-335).

Whitman (1974) believes that many of the errors in article usage are not due to their lexical
complexity, but in the sense that linguists and teachers have held a common misconception
about the article, mainly that a/an is the indefinite article and ke is the definite article. He be-
lieves that a/an and the to be so different, that using the term and calling them both 'article’ is to
generalize them too much.

Ignoring the language barrier for one moment and assuming a teacher could explain
Palmer's (1947) twelve rules, or Liu and Gleason's (2002) semantic binary option system to JLE in
fluent Japanese, which many cannot, the students would be very bored, if not hopelessly lost.
There is perhaps a better method to increase article usage proficiency without having to directly
teach articles.

Instead of trying to teach, explain, or even interpret the idea of indefiniteness and definite-
ness, Whitman (1974) proposesa learning method where article selection is broken down into six
steps that can easily be adapted to almost any classroom lesson. The key to his method is not sin-
gling out article selection, rather incorporating it within relevant and related grammar lessons.

In Whitman (1974) process, quantity is covered in one step, generic plural in the next, non-
count nouns in after that, and so on. Articles are not the central core of the lesson, but play a vital
and relevant role in each of the steps. In step three, non-count nouns, Whitman (1974) emphasizes
that a/an should not be singled out and discussed as it "can only serve to confuse" (p. 259). Only
the semantic plurality and syntactic singularity nature of non-count nouns should be focused
upon (Whitman, 1974).

In Whitman's (1974) sixth step he recommends that the discussion of generic article usage is

"probably best delayed considerably" and he goes into no further detail of any pedagogical impli-
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cations and merely states "[t]hey are not, in fact, all that commonly found, and are left entirely out
of many EFL texts, which teach the generic plural alone" (p. 261). This mimics Master (2002) sen-
timents as well in which he believes that some more complex conditions of articles such as the
difference between generic and specific uses of a should be saved for highest level of ESL stu-
dents.

Some foreseeable problems with any approach is the large list of exceptions. For example,
Whitman's (1974) approach has us teach count and non-count nouns; however, they are not al-
ways one or the other. Most non-count nouns can be transformed into count form, as mentioned
earlier, or count nouns into non-count form, e.g., "The vet found bits of chewed-up pencil in the
dog's stomach" (Master , 2002, p. 334).

There are also colloquial considerations. Water is a word often learned very early by my stu-
dents. It is a non-count noun; however, you will often hear in a restaurant or similar location "a
water please" or "four waters'". This means "a cup of water", but often in spoken colloquial English

we leave out "cup" as Masters (2002) points out in "a coffee" and "two sugars" (p. 334).

7. Conclusion

Many grammar textbooks would lead us to believe that only two articles exist, a/an and the,
and are used either as indefinite or definite determiners for a NP (Crystal, 1997; Eastwood, 2002).
A deeper search into the subject reveals a much more complex picture. One in which three arti-
cles exists, a/an, the, and the zero article; a system that is rife with rules, sub-rules, and excep-
tions. It is also revealed that the concept of indefinite and definite result in half-truths, represent-
ing only some of the usage of articles. Whitman (1974) points out that the label of determiners is
misleading and only applicable to two of the article's four functions. Scholars such as Whitman
(1974) believe the term article is over-generalized and simplified, and it simply adds to the large
confusion often surrounding the subject because of article's syntactic differences.

Through research, articles have been shown to be the single most frequently occurring er-
rors made by not only Japanese English learners, but nearly all ESL students. Though many
rules have been written, systems organized, and exceptions cataloged, it is possible that the best
way to increase article usage proficiency is by not focusing on articles at all, but perhaps adopt-
ing a method similar to Whitman's suggestion in which correct article usage is simply memorized
through examples and repetition during more generalized grammar lesson, where article are not

the center of the activity or lesson.
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Code-Switching Among Bilinguals

Robert Dykes

Abstract
Some linguists estimate that as many as two thirds of the Earth's population falls some-
where in the spectrum of bilingualism. Code-switching is a very complex linguistic tool
and phenomena used by bilinguals to enhance communication. Often sub-conscious, the
rule-governed behavior of code-switching exists in every bilingual speech community to
create and share meaning beyond what is available to a single language. This essay will
briefly cover bilingualism before going in-depth to explore code-switching investigating

patters, behavior, motivating factors, and models used to analyze code-witching.

Keywords: code-switching, bilingualism, language borrowing

1. Introduction

Code-switching, switching between two or more languages and/or language varieties, often
occurs in bi and multilingual communities. Using the assumption that code-switching follows a
set of rules, this essay will examine patterns of code-switching, motivating factors behind switch-
ing, and will briefly discuss the models used to analyze code-switching among bilingual speakers.
Before covering the analysis of code-switching patterns and behavior, this essay will first define
bilingualism. It will then explain what code-switching is, the various types of switches that occur,

followed by a look at its similarities to and differences from language borrowing.

2. Bilingualism

Before examining code-switching, bilingualism, the context in which it takes place, must be
explained first. Crystal (2003) estimates that as many as two-thirds of the world's children are
born into bilingual environments. Wei (2006) estimates that nearly one-third of the world regu-
larly uses more than one language for communication. Fromkin, Rodman, and Hyams (2003) esti-
mate that nearly 50% of the world's population has the ability to speak at least two languages,
Trask (2007) reports it is as high as 70%, while Baker (2010) places his estimate between these
two estimates. But what qualifies an individual to be bilingual? The definition of bilingual is not as
straightforward as some may expect. Trask (2007) begins his section on bilingualism with the fol-

lowing definition: "the ability to speak two languages" (p. 31). This answer is far too vague for the
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purposes of this essay. Both Crystal (1997) and Baker (2011) point out that the obvious definition
of bilingualism is not adequate. For a more accurate description, Grosjean (2010) proposes, "bilin-
guals are those who use two or more languages (or dialects) in their everyday lives" (p. 4); how-
ever, Crystal (1997) poses a number of intriguing questions exposing the vagueness of bilingual-
ism that Grosjean's improved definition still fails to address: does bilingualism include people who
use two languages irregularly, or not at all for long periods of time (dormant bilingual), or who
have receptive comprehension of a second language, but lack productive skills (passive bilingual),
or those who can read and write a second language, but lack oracy comprehension?

If one were to say that bilingualism is fluency in two languages, it would only apply to a
small percentage of people (Baker, 2010), as people "who have 'perfect' fluency in two languages...
are the exception, not the rule’ (Crystal, 1997, p. 364). Crystal (1997) believes there is no clear level
of proficiency that one must reach before a speaker can be considered bilingual.

Visualizing bilingualism on a continuum scale is possibly the best way to categorize it. On a
continuum scale based on ability, the extreme minimalist end of the continuum would be incipi-
ent bilingualism (Baker, 2011). This would include a tourist with a few phrases memorized for
travel purposes, or a businessman who knows a few greetings and pleasantries in a second lan-
guage. The other extreme of this continuum would be perfect fluency in both languages, an ideal-
ized point called balanced bilingualism (Baker, 2010; 2011). These two superlative points on the
continuum stand the danger of being too inclusive or too exclusive (Baker, 2011). This is one rea-
son why estimates of bilinguals vary so greatly. Baker (2011) admits that defining exactly who is

bilingual and who is not is "essentially elusive and ultimately impossible" (p.15).

3. Explanation of Code-Switching
3-1. Code-Switching Defined

Why do so many people use two languages? A possible answer might be: to "communicate
with people of a different language background" (Crystal, 1997, p. 364). Similarly, as in the defini-
tion of bilingualism, Crystal (1997) emphasizes that this definition is not adequate. Bilingual to
monolingual interactions do occur, where a bilingual speaker will use either their L1 or L2. How-
ever, interactions of this type are in the minority, as the majority of bilingual interactions occur
in a bilingual society or speech community with other bilinguals (Crystal, 1997). Wei (2006) ex-
plains that these interactions are far more complex than bilingual/monolingual interactions.
Based on a number of factors such as setting, listener, speaker, tone, attitude, and context, bilin-
guals will use "their different languages in a complex network of interaction” (Crystal, 1997, p.
364). This is where code-switching takes place.

The term code—switching was first coined by Einar Haugen (1950) and Uriel Weinreich (1953).

It is sometimes referred to as language switching, language mixing (Crystal, 1997), code mixing,



Code—Switching Among Bilinguals

language interlarding, or integration (Kebeya, 2013) and is found wherever bilingual speakers are
(Cook, 2008). Kebeya (2013) summarizes Haguen's definition of code-switching as "a linguistic situ-
ation where bilinguals introduced a single unassimilated word from one language into another,
" (p. 225) which is no longer in use today. Weinreich (1953) simply defined code-switching as the
practice of shifting between two languages. While this is more accurate to the currently held
definition, it needs to be specified further. Beginning with research conducted by John Gumperz
(Mahootian 2006), possibly as early as 1972 with Jan Blom (Gross, 2006), scholars currently define
code-switching as "the process whereby speakers move from one language to another either
within a single utterance or between one utterance and the next in the same interaction” (Benta-
hila & Davies, 1994, p. 75).

Code-switching consists of a matrix or host language, and an embedded or guest language
(Mahootian, 2006). The matrix language provides the grammatical structure and system mor-
phemes while the embedded language provides content morphemes "rather like putting the flesh
onto the skeleton" (Cook, 2008, p. 177). However, it is not that clear as Kebeya (2013) found it diffi-
cult to differentiate between embedded and matrix language during intrasentential switching
(see "Types of Codes-Switching"). Also, similar to code-switching versus borrowing (see "Code-
Switching Versus Language Borrowing"), 'no feasible criteria have been established that system-
atically distinguish the matrix language from the embedded language in all instances of code
switching" (Mahootian, 2006, p. 514).

Language attrition or weakness has often been linked to code-switching (Mahootian, 2006).
Fromkin et al. (2003) writes that in the early studies of bilingualism, code-switching in children
"was taken as an indication that the child was confused or having difficulty with the two lan-
guages" (p. 375). Today most scholars assert that code-switching is a byproduct natural to lan-
guage competence of more than one language, a normal part of bilingual language acquisition,
and not a sign of language deficit (Mahootian, 2006; Fromkin et al., 2003). Gross (2006) describes
code-switching as "a complex, skilled linguistic strategy used by bilinguals to convey important
social meaning above and beyond the referential content of an utterance" (p. 509) and Mahootian
(2006) writes that it is a "systematic rule-governed linguistic behavior" (p. 512). While code-switch-
ing is sometimes a conscious choice performed by design and on purpose, the majority of the

time it occurs unplanned on a subconscious level (Mahootian, 2006).

3-2. Types of Code-Switching

Code-switching is often broken down into two main categories, intersentential and intrasen-
tential, with scholars occasionally identifying a third type, tag switches (Mahootian, 2006). In-
tersentential switches occur when "one sentence will be in one language while the other sentence

will be in a totally different language" (Kebeya, 2013, p. 228). Intrasentential switches are far more
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complex with switching taking place "within the confines of a single sentence, constituent, or
even word" and garner the most interest from linguists (Poplack, 2001, p. 2062). Poplack (2001)
claims researchers "are unanimous in the conviction that it [an intrasentential switch] is gram-
matically constrained" (p. 2062). Bentahila and Davies (1994) report that while there are research-
ers who "have argued forcefully" (p. 74) for the existence of universal switching constraints (see
"Models of Code-Switching"), research has been conducted that cast doubt on such claims.

In linguistics a tag "refers to a question structure usually consisting of an auxiliary verb plus
pronoun, attached to the end of a statement" and the intonation of an uttered tag determines be-
tween the asking and relling function (Crystal, 2008, p. 476). Crystal (2008) notes that some gram-
mars allow tag statements. Tag switches are code-switches that occur in the inclusion of tag
forms from one language into a sentence of a different language (Mahootian, 2006). Not all schol-
ars consider tag switches a separate category of switching. Bentahila and Davies (1994) consider
tag switches as intrasentential switches and count them among fillers and parentheticals. Berk-
Seligson (1986) considers them intersentential and counts them along explanations, idioms, and
interjections.

Cook (2008) reports the results of one study that found 84% percent of switches are isolated
to single words, 10% to phrases, and 6% were whole clauses. However, these numbers seem to
vary greatly depending on the languages involved, generation, and age of the bilingual speaker.
In the Bentahila and Davies (1994) study of French-Moroccan/Arabic speakers they found a con-
siderable difference between younger and older generations. The most common switch for the
older generation was whole clauses consisting of 25.5% of all switches, while the younger genera-
tion switched whole clauses only 5.6% of the time observed. The younger generation's most com-
mon switch was noun phrases at a 50% switch rate, while this was the older generation's second
most common switch at 16.5%.

There is some debate that the use of intersentential and intrasentential switches signify a bi-
lingual speaker's proficiency. Berk-Seligson (1986) and Bentahila and Davies (1994) both write
that a number of studies claim and have shown that those with a higher proficiency in both lan-
guages tend to use more intrasentential switches while those with less proficient ability use in-
tersentential and tag switches more often. Bentahila and Davies (1994) add that these patterns do
not always hold true with all language pairs as they found with their research with French-Mo-
roccan/Arabic speakers. Berk-Seligson (1986) also reports that her research with Hebrew/Span-
ish speakers showed no correlation between code-switching type and levels of proficiency and
concludes that her findings "strongly dispute[s] the currently held notion that the ability to code-
switch, particularly at the intrasentential level is a mark of bilingual's high competence in his/her

two languages" (pp. 334-335).
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3-3. Code-Switching Versus Language Borrowing

It is important to address the issue of code switching versus language borrowing as they are
closely related, and in some cases they are inseparable linguistic features of bilingualism. Suffi-
ciently differentiating code-switching from language borrowing is a well-established issue for
scholars (Mahootian, 2006) and "most researches seem to agree that code-switching needs to be
distinguished from borrowing" (Bentahila & Davies, 1994, p. 76). Even though unnecessary bor-
rowing does occur, necessary borrowing is more frequent and occurs when a word is taken by a
monolingual speaker from another language to fill lexical gaps, often occurring in topics such as
food, technology, government, and religion (Mahootian, 2006). This essay will cover two types of
borrowings common to the context of code-switching, established borrowings and nonce borrow-

ings.

3-3-1. Established Borrowing

Fully integrated borrowings are usually referred to as established borrowings or loanwords
(Baker, 2010; Mahootian, 2006). Established loanwords will be widespread among a monolingual
speech community, used often and without knowledge of origin, and have been adapted syntacti-
cally, morphologically and phonologically to the recipient language (Poplack, 2001; Mahootian
2006). It should be noted here that by proper definition code-switches are not morphologically
and phonologically adapted to the host language and typically established borrowings are single
words while switches are utterances of longer length (Mahootian, 2006).

With a surface examination it may seem easy to point out a clear difference between code-
switching and established borrowings; however, established borrowings do not occur instantane-
ously. The formation of established loans is a gradual process that begins with the introduction of
a new word or phrase by bilinguals that will be adapted phonologically and morphologically into
the host language, finally being adapted into monolingual usage (Mahootian, 2006). Other issues
arise as well when trying to distinguish the difference between established borrowings and code-

switching:

[Llength of utterance does not offer a clear-cut distinction. Phonological adaptation also
fails to be foolproof. For example, if a bilingual speaker has transferred the phonological sys-
tem of L1 to L2 while acquiring L2 (in other words the speaker has an accent), it will be diffi-
cult to evaluate whether word X from L2 has been borrowed into an L1 sentence or if the
speaker has code switched into L2. Most researchers acknowledge the shortcoming of using
morphological adaptation as a guideline in cases where the switch may be only one word

such as an adverb or an uninflected free morpheme. (Mahootian, 2006, p. 514)
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3-3-2. Nonce borrowing

Nonce borrowings differ from established borrowings in that their use is spontaneous, not
widespread, not recurrent, and used only by bilingual speakers (Poplack, 2001; Mahootian, 2006).
Code-switching and nonce borrowings have many commonalities: both are spontaneous, not es-
tablished, neither are they phonologically adapted to the host language, and there is no guaran-
tee of recurrence (Mahootian, 2006). Mahootian (2006) also notes that while nonce borrowings are
usually morphologically adapted to the host language, and code-switches are not, as mentioned
earlier, morphological adaptation is not a foolproof criterion to distinguish one from the other.

Poplack (2001) believes that "distinguishing nonce borrowing from single-word [code-switch-
ing] is conceptually easy but methodologically difficult" (p. 2063). Baker (2010) suggests there is no

clear barrier between code-switching and nonce borrowing as they form a continuum.

4. Analysis of Code-Switching
4-1. Code-Switching Patterns

The patterns of code-switching can be influenced by any number of reasons. Bentahila and
Davies (1994) conducted preliminary research comparing language switching between two dif-
ferent generations of French-Moroccan/Arabic speakers. Their findings showed that while the
number of code-switches was almost identical, the younger generations switched noun phrases
more frequently, while the older generation switched whole clauses and conjunctions more often.
Bentahila and Davies (1994) contrasted their data with similar studies and noticed a common pat-
tern emerging, "young children tend to switch predominantly for single words, and in particular
nouns' (p. 87) and older bilinguals tend to switch clauses and conjunctions; however, Bentahila
and Davies (1994) felt that code-switching research aimed at children "tended to view the phe-
nomenon rather differently from the switching used by adults" (p. 87). Upon conducting further
research on young bilingual children, their new data directly contradicted their earlier findings.
As a result Bentahila and Davies (1994) refined their conclusions to say that rather than rhetori-
cal functions or structural constraints being the main factors affecting code switching patterns,
"the circumstances in which bilinguals have encountered their two languages, the role these lan-
guages fulfill in the community and in the individual's lifestyle, the experience they have had of

using them and of hearing others use them" (p. 91) are more influential.

4-2. Motivational Factors of Code-switching

Wei (2006) reports that "there is a widespread impression that bilingual speakers code-
switch because they cannot express themselves adequately in one language" (p. 6). Code-switch-
ing due to a lack of knowledge in one language is indeed a recognized and valid trigger, but only

one of many varied factors in a complex system that influences code-switching (Baker, 2010;
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Gross, 2006). Code-switching is triggered not by linguistic factors, rather social and psychological

factors are the driving force (Baker, 2010). Mahootian (2006) outlines four main types of functions:

Referential switching is motivated by lack of linguistic knowledge, lexical gaps, or fluency
deficiency. Expressive switches occur where the switching act is a "comment about the
speaker rather than the speech". The motivation behind transactional switching includes
variables such as topic and the participants of the communication act. The fourth factor,
metaphorical, motivates switching to affect the "extralinguistic message the speaker wishes
to express, the effect the speaker wants to have on the hearer" (adapted from Mahhotian,

2006, p. 515).

Baker (2010) details a list of 12 common factors that have been identified to trigger code-

switches which has been condensed and adapted into the list below:

1. emphasize a particular word or phrase

2. a speaker does not know a word or phrase in one language

3. express a concept without an equivalent in the culture of the other language

4. reinforce a request

5. clarify a point

6. indicate deference, friendship, or family bonding

7. a method of interjecting into a conversation

8. ease tension and/or inject humor into a conversation

9. reflect a change of attitude or relationship

10. indicate the speaker's wish to elevate statues, create a a distance from the
listener, or establish a more formal business relationship

11. to exclude people from a conversation

12. when certain topics are introduced
(adapted from Baker, 2010, pp. 56-57)

Gross (2006) feels even seemingly thorough lists such as these are useful and a good place to
start, but "these types of lists fail to answer the question of what motivates speakers to make the
choices they do" (p. 508). Reviewing research by Howard Giles, Peter Auer, and Carol Myers-
Scotton, Gross (2006) details three different approaches used to analyze and explain the motiva-
tions triggering code-switching beyond the ability of static lists. One approach postulates that
"speakers are motivated by their desire for approval vis-a-vis their desire to disassociate them-

selves from the hearer" (Gross, 2006, p. 509). Speech convergence or divergence is used to either
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increase or decrease social distance (Gross, 2006). Another theory states that the motivation be-
hind code-switching is created by the speaker based on preceding and following turns in dis-
course. In this approach "social meaning is constituted locally rather than at societal level" (Gross,
2006, p. 509). Gross (2006) points out that, contrary to this approach, most scholars subscribe to
the notion that the languages available in bilingual speech communities hold specific social and
interactional meanings that participants consistently use to influence language choice. In the
third approach Gross (2006) explains that code-switching is triggered by the speaker's desire to
optimize the outcome of participation in a conversation by minimizing costs and maximizing re-
wards based on the code or language selection. These choices exist on a continuum with the two
ends being either marked, unexpected or strange for the interaction, or unmarked, which would
be expected language choices that meet the social norms for the particular interaction (Gross,
2006).

4-3. Models of Code-switching

Cook (2008) details two theories that attempt to explain the restrictions on where code-
switching can occur, equivalence of structure constraint, or equivalence constraint, and the free
morpheme constraint. In her study of Spanish/Hebrew bilingual speakers, Berk-Seligson (1986)
details an additional constraint, size-of-constituent.

Equivalence of structure constraint states that:

Code-switches will tend to occur at points in discourse where juxtaposition of L[1], and L2
elements does not violate a syntactic rule of either language, i.e., at points around which the
surface structures of the two languages map onto each other. According to this simple con-
straint, a switch is inhibited from occurring within a constituent generated by a rule from

one language which is not shared by the other. (Poplack, 1980, p. 586)

According to the free morpheme constraint theory "code-switching is prohibited between a
free and a bound morpheme" (Berk-Seligson, 1986, p.314). In other words a switch cannot take
place "between a word and its endings unless the word is pronounced as if it were in the lan-
guage of the ending" (Cook, 2008, p. 176). The size-of-constituent constraint says that "higher-level
constituents, that is major constituents (e.g., sentences, clauses) tend to be switched more fre-
quently than lower-level constituents, or smaller ones" (Berk-Seligson, 1986, p. 314). Berk-Seligson
(1986) notes that a common exception to this constraint is the noun.

Based on Berk-Seligson's (1986) study, she concluded that neither the equivalence nor size-of-
constituent constraint can be postulated as a universal model in their present form. Berk-Selig-

sion (1986) remarks that the size-of-constituent or the equivalence constraint "must be restricted



Code—Switching Among Bilinguals

to use in describing the code-switching of languages that are syntactically similar or else it must

be modified, to a weaker formulation" (p. 334).

5. Conclusion

Code switching and bilingualism are without a doubt very complex linguistic phenomena
that cannot exist without each other. Even though billions of bilinguals inhabit this earth, no sin-
gle, solid, and precise definition of bilingualism can be agreed upon to more precisely estimate the
number of bilingual speakers. Bilingualism, more specifically code-switching, is a powerful lin-
guistic tool used to enhance communication. Code-switching, the often subconscious, rule-gov-
erned behavior, is a common, yet elaborate linguistic strategy that exists in every bilingual
speech community to create and share meaning beyond that available to a single language, all

the while triggered by any number of motivational factors.
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